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WAIVERS
By submitting thispdated ESEAMexibility request, the SEAmrews its request flexibility
through waivers of theneESEA requirements listed below and their associated regulatory,
administrative, and reporting requiremexstsvell as any optional waivers the SEA has chose
request under ESEA flexibiliby,checking each of the boxes below. The provisions below
represent the general areas of flexibility requested

X 1. The requirements in ESEA section 1111(b}{@jEhat prescribe how an SEA must
establish annual measurable obje¢\©s) for determining adequate yearly progress (AYH
ensure that all students meet or exceed
St ateds assessments in reading/l anguade
204 school year. The SEA requests this waiver to develop new ambitious but achievable
reading/language arts and mathematics in order to provide meaningful goals that are use
support and improvement efforts for the State, LEAs, schooudedt subgroups.

X 2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement,
corrective action, or restructuring, as appropriate, a Title | school that fails, for two consec
years or more, to make AMRd for a school so identified and its LEA to take certain improv
actions. The SEA requests this waiver so that an LEA and its Title | schools need not cor
these requirements.

X] 3. The requirements in ESEA section 111ig&(an SEA to identify for improvement or

corrective action, as appropriate, an LEA that, for two consecutive years or more, fails to
AYP, and for an LEA so identified and its SEA to take certain improvement actions. The §
requests this waiver $at it need not comply with these requirements with respect to its LE

X] 4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, ¢
funds under the Small, Rural School Achievement (SRSA) araidRucatincome School

(RLIS) programs based on whether an LEA has made AYP and is complying with the req
in ESEA section 1116. The SEA requests this waiver so that an LEA that receives SRSA|
funds may use those funds for any authorizgadgeiregardless of whether the LEA makes A

X 5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percental
percent or more in order to operate a sewide programThe SEA requests this waiver so thg
an LEA may implement interventions consistent with the turnaround principles or interven
that are based on the needs of the students in the school and designed to enhance the ef
educational program in a school in any of its priority and focotsgblab meet the definitions o
opriority schoolsdé and o0focus schBSEA s, 6
Flexibilityas appropriate, even if those schools do not have a poverty percentage of 40 pe
more.

X] 6.The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved u
section only to LEAs with schools identified for improvement, corrective action, or
restructuring.The SEA requests this waiver so that it may allocate sec3i@) fo@ls to its
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LEAsinorderts er ve any of the Stateds priori

opriority schoolsdé and o0focus schBSEA s, 6
Flexibility

X] 7. The provisin in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title
A funds to reward a Title | school that (1) significantly closed the achievement gap betweg
subgroups in the school; or (2) has exceeded AYP for two or more consecutiMecyS&iA
requests this waiver so that it may use funds reserved under ESEA section 1117(c)(2)(A)
the Stateds reward schools that meet t he
titted ESEA Flexibility

X 8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to con
certain requirements for improvement plans regarding highly qualified teachers. The SEA
this waiver to allow the SEA and its LEAs to focus on developimg@iementing more
meaningful evaluation and support systems.

X] 9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA
transfer from certain ESEA programs to other ESEA programs. The SEA requesiscthso
that it and its LEAs may transfer up to 100 percent of the funds it receives under the authg
programs among those programs and into Title I, Part A.

Optional Flexibilities:

If an SEA chooses to request waivers of any of the followingmeepuits, it should check the
corresponding box(es) below:

[ ] 10. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict th
activities provided by a community learning center undexémgyFirst Century Commity
Learning Center@1st CCLC) program to activities provided only duringetwol hours or
periods when school is not in sesdiendefore and after school or during summer recess). |
SEA requests this waiver so that 21st CCLC funds may be sigsobrt expanded learning tim
during the school day in addition to activities duringctuwol hours or periods when school is
not in session.

X 11. The requirements in ESEA sections 1116(a}(B)Ahd 1116(c)(1)(A) that requiEs
and SEAs to make determinations of adequate yearly progress (AYP) for schools and LE
respectivelyThe SEA requests this waiver because continuing to determine whether an LE
its schools make AYP i sdevelopedifferentiadad eecognition] t
accountability, and support system included in its ESEA flexibility r@tpeeSEA and its LEAs
must report on their report cards performance against the AMOs for all subgroups identifig
ESEA section 1111(b)(2)(C)(v), asd performance against the AMOSs to support continuoug
improvement in Title | schools.

X] 12. The requirements in ESEA section 1113(@)@nd (c)(1) that require an LEA to serve
eligible schools under Title | in rank order of poeerdyto allocate Title |, Part A funds based
that rank ordering. The SEA requests this waiver in order to permit its LEAs to serve a Ti
eligible high school with a graduation rate below 60 percent that the SEA has identified ag
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school gen if that school does not otherwise rank sufficiently high to be served under ESE
section 1113.

[ ]13. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved y
section only to LEAs with schools ideatiffor improvement, corrective action, or
restructuring.The SEA requests this waiver in addition to waiver #6 savtiet it has remainin
section 1003(a) funds after ensuring that all priority and focus schools have sufficient fung
out interentionsjt may allocate section 1003(a) funds to its LEg®wde interventions and
supports for lovachieving studentsather Title | school&hen one or more subgroups miss
either AMOs or graduation rate targets or both over a number of years.

If the SEA is requesting waiver #13, the SEA damsbnstrate in its renewal reqtiest it has a
process to ensure, on an annual basis, that all of its priority and focus schools will have st
funding to implement their required interventpi to distributing ESEA section 1003(a) fun
to other Title | schools.

Click here to enter page numbers where edits have been made and where new attachn
been added. Do not insert new text Bensert new text in redline into the revised request

X 14. The requirements in ESEA sections 1111(b)(1)(B) and 1111(b)(3)(C)(i) that, resped
require the SEA to apply the same academic content and academic achievement standar
public schools and public school children irfsthte and to administer the same academic
assessments to measure the achievement of all stidler8&A requests this waiver so that it
not required to double teststudent who is not yet enrolled in high school but who takes ady
high schooldvel, mathematics coursewoflke SEA would assess such a stud#énthe
corresponding advanced, high school level assessment in place of the mathematics asse
SEA would otherwise administer to the student for the grade in which the samtet¢dsFor
Federal accountability purposes, the SEA will use the results of the advanced, high schog
mathematics assessment in the year in which the assessment is administered and will ad
or more additional advanced, high schoel,Imathematics assessments to such students in
school, consistent with t hand%e¢thetresuwdtsin high $chn
accountability determinations

If the SEA is requesting waiver #14, the SEA dersbnstrate in itenewal request hatwvill
ensurdghat every student in the State has the opportunity to be prepared for and take ¢
an advanced level prior to high school.
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ASSURANCES
By submitting this application, the SEA assures that:

X 1. It requests waivers of the abmferenced requirements based on its agreement to me
Principles 1 through 4 BSEAflexibility, as described throughout the remainder of this requ

X 2. Ithas adopteBinglish language prafie ncy ( ELP) standards
collegeand careeready standards, consistent with the requirement in ESEA section 3113(
and that reflect the academic language skills necessary to access and Bdettlt eahd
careeready standard¢Principle 1)

X 3. It will administer no later than the ZDA5 school year alternate assessments based
gradelevel academic achievement standards or alternate assessments based on alternate
achievementandards for students with the most significant cognitive disabilities that are ¢
with 34 C.F.R. § 200.6(a)(2) and are algnett h t h e -Sandecare=rdasly stammdards.e ¢
(Principle 1)

X 4. It willdevelopand admiie r ELP assessments aligned
consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122¢a)(3
later than the 2088016 school yeafPrinciple 1)

X 5. It will report annuigito the public on collegming and college creditcumulation rates fo
all students and subgroups of students in each LEA and each public high school in the St
(Principle 1)

X 6. If the SEA includes student achievement on mssgssn addition to reading/language ¢
and mathematics in its differentiated recognition, accountability, and support system and

achievement on those assessments to identify priority and focus schools, it has technical

documentation, which canip@ade available to the Department upon request, demonstrating
the assessments are administered statewide; include all students, including by providing :
accommodations for English Learners and students with disabilities, as well asssibssragnt
based on gradevel academic achievement standards or alternate assessments based on
academic achievement standards for students with the most significant cognitive disabiliti
consistent with 34 C.F.R. 8§ 200.6(a)(2); andarawalid r el i abl e f or us

recognition, accountability, and support system. (Principle 2)

X 7. It willannually make publis lists of reward schools, priority schools, and focus schoq
prior to the start of #1 school year as welpasblicly recognize its reward schaatsl will update
its lists of priority and focus schools at least every thre¢Rm@aciple 2)

If the SEA is not submitting with its renewal request its updated list of priority and focus
schools, based on the most recent available data, for implementation beginning in the 20
2016 school year, it must also assure that:

X] 8. It will provide to the Department, no later than January 31, 2016, an updated list of
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and focus schools, identified based on school yed2@034lata, for implementation beginnin
the 20162017 school year.

X 9. It will evaluate and, based on that evaluation, revise its own administrative requiren
reduce duptation and unnecessary burden on LEAs and schools. (Principle 4)

X] 10 It has consulted with its Committee of Practitioners regarding the information set fq
ESEA flexibilityrequest.

X] 11 Prior to submittig this request, it provided all LEAs with notice and a reasonable
opportunity to comment on the request and has attached a copy of that notice (Attachmer
well as copies of any commentscéireed from LEAs. (Attachment 2)

X] 12 Prior to submitting this request, it provided notice and information regarding the reg
the public in the manner in which tlAustomarily provides such notice and information tg
public €.g.by publishing a notice in the newspaper; bywgastormation on its website) and hg
attached a copy of, or link to, that noti¢&ttachmeng)

X] 13 It will provide to the Department, in a timely manner, all required reports, data, and
evidence regarding its progress in implengethie plans edained throughout its ESEA flexibilit
request, and will ensure that all such reports, data, and evidence are accurate, reliable, a
or, if it is aware of issues related to the accuracy, reliability, or completeness af ilat@port
evidence, it will disclose those issues.

X 14 1t will report annually on its State report card and will ensure that its LEAs annually|
on their | ocal repor t ,eachsubbgoup desoribedSEAesectioa |
1111(b)(2)(C)(v)(lIand for any combined subgroup (as applicatit@)mation on student

achievement at each proficiency |l evel; d
measurable objectives; the percentage ohtumne tested; performance on the other academ
indicator for elementary and middle schools; and graduation rates for highlscmbditson, t
will annually report, and will ensure that its LEAs annually report, all other information ang
requred by ESEA section 1111(h)(1)(C) and 1111(h)(2)(B), respdttnklgnsure that all
reporting is consistent wiitate and Local Report Cards Title I, Part A of the Elementary an
Education Act of 1965, as Amendrddutatory Guidéreteruary 8, 20).3
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Each SEA must select the appropriate optionradding spassurgthat:
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Option A

Option B

Option C

[ ] 15.a.TheSEA is
on track to fully
implementing
Principle 3, including
incorporation of
student growth baseg
on State assessment
into educator ratings
for teachersf tested
grades and subjects
and principals

If an SEAthat is administering new Stat
assessments during the 2@045 school
years requestingne additional yeto
incorporate student growllased on thes
assessments, it will:

[ ] 15.b.i. Continueto ensure that its
LEAsimplementeacher and principal
evaluation systems using multiple
measuresind thathe SEA or its LEAs
will calculate steat growth data based
State assessmeatsninistereduring the
2014 2015 school yetor all teachers of
tested grades and subjectd principals
and

[ ] 15.b.ii. Ensure thatach teacher of a
tested grade and subject and all pati
will receive their student growth data
based on State assessmadministered

during the 20242015 school year.

If the SEA is requesting
modifications to its teachg
and principal evaluation
and support system
guidelines or
implementation timeline
other than those describe
in Option B, which require
additional flexibility from
the guidance in the
document titledESEA
Flexibilitys well as the
documents related to the
additional flexibility
offered by the Assistant
Secretary in a letter datec
August2, 2013, it will:

[X] 15.c. Provide a
narrative response in its
redlined ESEA flexibility
request as described in
Section Il of the ESEA
flexibility renewal guidanc

July 2015



CONSULTATION
An SEA must meaningfully engage and solicit inpatdneerse stakeholders and communities in
the development of its request. To demonstrate that an SEA has done so, the SEA must provide an
assurance that it has consulted with the Stat
set forth in tle request and provide the following:

1. A description of how the SEA meaningfully engaged and solicited input on its request from
teachers and their representatives.

2. A description of how the SEA meanitigfengagednd solicited input on its request from
other diverse communitjesich as students, parents, commbaggd organizations, civil
rights organizationsrganizations representing students with disabilities and English
Learnershusiness organizatioasd Indian tribes

Consultation

Sincelte announcement of the opportunity to seek ESEA Flexibility, the Arkansas Departr
Education (ADE) has been busy gathering thoughts from teachers, school leaders, paren
general public on measuring school and teacher effectiveness, restaalisgccess and helpi
schools improve.

ADE took an aggressive approach to engage and obtain input from educators including te
and their representatives, parents and the general public to inform the development of thi
application. The Departmehosted five rounds (two meetings each day) of public open foru
across the state to solicit feedback from educators and interested community members fr
NovembetDecember, 2011. These fazéace meetings afforded opportunities to share
information &out proposed accountability redesign concepts and engage in meaningful di
with constituents.

Teachers and administrators participating in these meetings provided valuable input that
i ncorporated i nto the stwetee@rinsrilyEddemdd abolt the
training required to support teachers and administrators in the new Teacher EvalSatppoetr
System. Attendance at the ten meetings included the following:

98 students

22 parents

102 teachers

300 administrators
83community members

At each meeting, ADE staff gave an overview of the Principles contained within the waive
request college and career ready expectations for all studente\stliped systems for
differentiated recognition, accountability and suyppadtsupport for effective instruction and
leadership, including new legislation for teacher evaluation and support systems. Links to
Flexibility documents were shared at each meeting.
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Notice of the meetings wasandpostedon ttheADE wefsite
(Attachment 1). In addition, a statewide press release notified media outlets of the dates,
locations of the public forums (Attachment 2). Professional organizé&ttkaasas Association
Educational Administrat® (AAEA), Arkansas School Boards Associations (ASBA) and the
Arkansas Education Association (AizA)sseminated the notice among their members. Inpu
solicited from Native American leaders, the National Association for the Advancement of
People special education community action groups, as well as schools and districts with h
student populations of EnglisharnergELS).

The ADE provided a public comment email addeelssgseacomments@adas.ggio seek
ongoing input from all teachers, school administrators, parents and community members.
addition, all stakeholders had opportunity to submit comments through a statewide survey
on the ADEwebsitenttp://adesharepoint2.arkansas.gov/memos/Lists/Approved%20Memos/
DispForm2.aspx?1D=515&Source=http%3A%2H%Resharepoint2%2Earkansas%2Egov%2Fmemos%2Fdet
%2EaspxThe survey yielded more than 200 respondents.

Arkansas also engaged stakeholders through a comprehensive approach that included a
strategies to seek input and shape the creatioexifgeneration accountability system that fc
college and career readiness for all students. These includednbekoaygroup, the stakeholc
committee representing critical gréupwil rights, parents, business, educators and partner

educatioal agenci@Bsand t he stateds Committee of Pr
opportunity to weigh in during meetings at local high schools. A listing of the meetings an
attendance is provided in Attachnient

The ADEOs st adénewen begoad effoetsingeatignediabove to include meeting
focus grouds Arkansas Association of Special Education Administrators, an advisory grou
Arkansas school superintendents, the ste
(Attachmen®3), civil rights groups and adult English language learners (Attachment 24). £
information was presented at statewide megthgmnsas Association of Educational
Administrators, Arkansas School Boards Association and Arkansas Educatianmssociat
(Attachment 20). These presentations wer
statewide membership. The public was afforded an opportunity for feedback through a stz
survey and a designated email address for the ESEA flexqoiisy.re

The Commi ssionerds Superintendent Advi sc
plan. The conversation generated concerns about how to ensure students with disabilities
and ELs master the Common Core State Standards. ADteaffis commitment to working wi
key entities and organizations to ensure educators have the skills necessary to support le
centered instruction for college and career readiness.

In addition, the State Board of Education conducted a weekendssmnk fEused on the ESE
Flexibility application.

Some comments from stakeholders during our public meetings were:

ol appreciate the geographic |l ocations ¢
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ol think a |
unt il we set
constantly f

ot of these school s onsegueeceslbatr

appropriate realistic goal s
r ust r aBreadh Gullgtorniediate BoaedsVierhbers we
And, one we have tried to adhere to as this afp@liavas written:

houghtful as you work on this FI exi
hool employees and the public and (

ADE will continue its stakeholder engagemdasiesjuent to approval of its ESEA Flexibility
request. Staff will tour the state to educate schools and members of the public on change

made to the stateds accountability syste
explain aspects thfe new system. This effort will be aimed at teachers, principals, parents
members of the public with the goal of ¢

Of great importanoeill bethe ongoing collaboration betwéen k a n s a sCéoramissiaar of
EducationJohnny Kewnd the State Board of Educatioedatinue the momentum the state is
experiencing wittihe implementation of the Common Core State Startidmisgthe path to
readiness for college, careers and informed citizenship.

Arkanss has continued its work through stakeholder engagement. The additional compo
this renewal request have been ongoing s
from numerous forums with t heati@Cpopearativet e r
Directors, Committee of Practitioners, ACSIP Pilot Advisory Committee members and oth
stakeholders has been thoughtfully integrated into this requested refuitwahlly, during the
development of its Equitable Access to Excelletheeators Plan the ADE partnered with the South
Central Comprehensive Center (SC3) at the University of Oklahoma and the Region VI Equity As
Center, the Intercultural Development and Research Association, and the South Central Collabor
Equity (IDRA SCCE) to facilitate the Civil Rights Stakeholders Group meetings. Opening dialogue
occurred with Disability Rights Arkansas, Inc. and the ADE has been in consultation with SC3 to €
work of engaging stakeholders to be more inchfsiwgl rights organizations as well as those represe
students with disabilities, English Learners, businesses, institutions of higher education and India
The ADE will continue to receive input from these stakeholders as the transiisessment
and accountability systems are taking shape under the guidance of the current leadershig
(Attachment 19)

The flexibility requested in this application will help ensure improvement in this area.

EVALUATION

The Department encourages ai 8tat receives approval to implement the flexibility to

collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAs implement under principle 1, 2, or 3. Upon receipt of approval of the flexibility, an
interested SEA will need to nominate for evaluation a program, practice, or strategy the SEA or its
LEAs will implement under principles 1, 2, or 3. The Department will work with the SEA to
determine the feasibility and design of the evaluation andjetetmsined to be feasible and
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appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the
implementation of the chosen program, practice, or strategy is consistent with the evaluation design.

<] Chek here if you are interested in collaborating with the Department in this evaluation, if your
request for the flexibility is approved.

OVERVIEW OF S E AREQUEST FOR THE ESEAFLEXIBILITY

Provide an overvi ew ( ab oforthe ie@idity thad:r ds) o f

l. explains the SEAO3s comprehensive appr
describes the SEAO6s strategy to ensur
principles; and

2. describes how the implementationefthwai ver s and princip
its LEAsd® ability to increase the qua
achievement.

Overview

The vision of the Arkansas Department of Education (ADE) is to provide an innovative
conprehensive education system focused on outcomes that ensure every student in A
prepared to succeed in psstondary education and careers. To assist in achieving this
the adoption and implementation of Common Core State Standardsa(@iCG&Shbership in
the Partnership for Assessment of Readiness for College and Careers (PARCC) has p
integral role.

Arkansas defines college and career readhasctuisition of the knowledge and skills a
student needs to be successful fatalle endeavors including crdmbtiring, firsyear courses
at a postsecondary institution (such as-eotwour-year college, trade school, or technical
school) or to embark successfully on a chosen ca@teefdundation that CCSS will provide
clealy demonstrates the move toward having students master rigorous content at deef
through the use of problesolving and critical thinking skills.

FormerCommissioner of Education Dr. Tom Kimbrell led in the development of goals t
the statedward having all students ready for college and career. Ambitious goals were
to guide the work and provide the road map to high achieving learning communities. M
closely tied to the requirements of the flexibility application and aienes fol

Goal 1: Learning Standards, Next Generation Assessments and Accountability
Provide resources, tools and services to districts and schools that support the impleme
State Standards and a common assessment system.

1 Analyzeand share openly how districts spend money efficiently and effectively on strate
ensure high levels of teaching and learning and result in enhanced and sustained stud
1 Create an accountability system that will integrate academicaimhapperformance
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measures to yield data for determining how resources should be targeted, distributed ¢
managed for increased and sustained student success.

Goal 2: Supporting Persistently Struggling Schools
Strengthen strategic initiativesegsmgeattiration rates, achievement gaps and persistently

1 Identify and promote effective early childhood, elementary, middle school and high sch
policies, practices and tools targeted to dropout prevention and recovery.

1 Promote oubf-school learning opportunities for students who need additional time to le
be successful.

1 Identify alternative organizational structures to meet the needs of students left unmet b
traditional school programs, structures and time frames.

1 Identify pesistently struggling schools and present districts with a focused number of of
be implemented for reform and innovation and develop a comprehensive monitoring sy
support schools in their transformation work.

1 Keep students engaged andreck to graduation by increasing personalized support; ens
multiple pathways are available to help students to stay on track academically and acc
learning when appropriate; and using data to better identify and respond toishasie at
failurein a more timely and effective manner.

1 Assess and focus on the teaching of essential career skills for all students, such as knc
workplace expectations, coming to work on time and having a customer service oriente

1 Promote a culture of college aadeer readiness in Arkansas through rigorous and releve
course requirements.

Goal 3: Improving Educator Effectiveness
Enhance state, district and school leadership capacity and support for aligning Arkans:
early learnerd 2students and postsecondary learners.

1 Develop customizable tools that help leaders at the local level rakermelll decisions.

9 Assist districts with technology integration that results in increased use and analysis of
will inform and improe instruction.

1 Identify, develop and disseminate exemplary recruitment, preparation, licensure, mentc
supervision and evaluation practices.

Goal 4: Strengthening Stakeholder Partnerships
Deepen essential partnerships with stakeholderstmoughioaigaintpat will result in enha
educational opportunities for Arkansas students.

1 Leverage partnerships to provide input, support and resources for key strategic initiativ
plan.

1 Cultivate relationships with chélerving agencies t@rimize scarce resources, reduce
duplication of efforts and provide a coherent set of services to children and families.

9 Pursue grants to support the mission, vision and strategies of this plan.

By setting goals such as these, the state of Arkansadengesmigprogress in education ove
the past 20 years, moving from near the bottom of state comparisons to being ranked"
nation this year accordinggducation Week's Quality Cankitgys (AttachmefB). However,

we realize there is roont fmprovement, particularly in the area of student achievement.
Analysis of statewide data and review of policy has revealed there are elements of acc
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present, but our desire is to ensure a more inclusive and consistent system of actmunt
our state and its schools.

Arkansas has been known historically as a small state, burdened with high levels of pc
mainly rural population. The state has instituted many reforms, including the legislated
consolidation of many small sch@wid districts over the past ten years. The majority of ti
schools in the state, however, still remain small and rural. Due to the size of these rure
communities, many schools do not have a large student population, and thus many of
subpopulationdo not meet the minimum number (N) that are examined and used for st
achievement accountability for the current No Child Left Behind (NCLB) requirements.
proposal would address those students currently not being identified as parisif gmougat

and ensure they become part of the subpopulation used for accountability purposes.

We believe all of the Principles contained in this Flexibility application will move us tow
greater success in closing the achievement gap. For too long, ségorestigdent populatio
have struggled to achieve at desired levels. Implementation of the CCSS is the vehicle
energize our focus on classroom instruction and this flexibility is a timely opportunity tc
from a compliance mindset to a focusomgrterm, continuous improvement. Work has be(
to assist educators in this endeavor. Extensive statewide professional development an
for teachers, administrators and parents began in July 2011. A successful system of pi
development digery exists in our state through regional educational cooperatives, educ
television network, live streaming and regional institutes. All components of this systen
being employed for twwway communication as we implement these new standards.

The theory of action underlying this change process is pictbigare below. In the
development of each of the Flexibility Principles, the steps of the hourglass were follov
bottom to top in order to provide a clear and cohesive plan basembrgwalues and beliefs

“HOURGLASS” MODEL OF STRATEGIC
PLANNING

Long Term Results
Short Term Results

Action Plans
Benchmarks

Shared Vision

Shared Core Beliefs

Figure Theory of action for change.
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Public regional meetings around the state indicated the majority of respondents believ
disaggregation of data under NCLB by subgroups has been positive, shedding new lig
issie of achievement gaps for historically underachieving groups. One gap that is cleat
smaller is that of our Hispanic/EL subpopulation. Other subpopulations have increasec
achievement, but not at rates enabling the gap to close. Adoaadsessment data, the
current accountability system has enabled large achievement gaps to persist in our stt
population. For example, only 16 percent of schools meet the minimum number of spe
education students for accountability, when 96 pefaaur schools have a subpopulation ¢
special education students attending their school. This reveals a gap of 80 percent of «
that are not being held accountable for the achievement of this subpopulation. This Fle
request proposes tequire schools to be accountable for athldvieving students by
examining all students as well as a targeted group based on their membership in histo
underperforming subpopulations, thus requiring accountability for all students in their c
While each subpopulation would continue to be reported separately and still be used tc
interventions and support, all would be included for accountability purposes and expec
meet proficiency and growth targets.

Significant advances inArkarss6 s | ongi t udi nal data syst
partnerships have enabledceogse ncy data sharing and er
and information for decision making across public preschool through postsecondary ec
systems. Arkaas was among the first states to meet 10 of the 10 essential elements of
longitudinal data systems outlined by the Data Quality Campaign. Further, Arkansas n
of the 10 actions to support effective data use and is on track to megtialh4 n the
immediate future. Arkansas established the Arkansas Education to Employment Track
Trends Initiative (AEETT) among the ADE, Arkansas Department of Higher Education
(ADHE) and the Arkansas Department of Workforce Services (ADWS) o 20@ble cross
agency data sharing and support research conne2figgling indicators with postseconc
and career outcomes. The AEETT Initiative allows creation of detailed High School Fe
reports to inform Arkansas high schoolsregardtngth st udent sd pr ep
postsecondary education and/or the workforce outcomes.

Addi ti onal projects enabled significan
enhanced the Teacher Student Data Link (TSDL) to promote efisetfedata for local
decision making. The Expand Enterprise Data Warehouse with Local Assessment Dat
Teacher Student Link to Feed Data Visualization project, the Enterprise Architecture p
the Daily Roster Verification Pilot project, and Hdu€ata Integration project have
expanded the |l ongitudinal data systemo
expanded district, school and classroom level data visualization and reporting tools. Pi
projects integrate classroom levekassmnt scores with summative and interim assessme
scores for use with Arkansasds data vi
statewide datanformed decision making as described throughout this ESEA Flexibility
proposal. Theseaahces in the-P0O longitudinal data system, coupled with changes to ec
evaluation policy, position Arkansas to meet 108tai® Actiorecommended by the Data
Quality Campaign as essential to linking data use to improved student achievament (C
Quality Campaign (DQC), 20Idn State Actions to Ensure Effective Retiadyed.from
http://www.dataqualitycampaign.org/build/actipihese state actions enable leaders at t
stak and local levels to connect professional development and credentialing decisions
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and outcome indicators including student growth and achievement outcomes.

Improvement of instructional leadership at all levels from classroom to boardnmammaisy a
focus in our state and is imperative with the move to CCSS. Extensive work by educat
other stakeholders under the direction of Charlotte Danielson and Doug Reeves result
establishing congruent and consistent teacher and adminisfatdioms that are aligned w
interventions and support. Educators around the state have already realized that imple
of CCSS, nexgeneration assessments, the development of tiered support systems,
differentiation and their ability to have stid ready for college and career will all reflect ¢
their professional evaluations. Legislation in 2011 strengthened this effort and provide:
to hold individuals, schools, and districts accountable for improvement of instructional
andties student achievement results to evaluation outcomes (Attachment 5).

The interventions planned for Priority and Focus schools will also address improvemet
instructional leadership and effective instructional practices. Our nationally recognized
longitudinal data system has been utilized to identify schools that have been persisten:
achieving. There is legislation already in place to address systemic leadership develog
school support systems that will be instituted in Priority ansgl $aimols (Attachment 6). Fc
all other schools, an extensive rtigited system of differentiated intervention and suppor
exists to meet improvement needs. This is funded through a state grant and includes
behavioral supports and strategiggtad toward closing the achievement gap. Streamlin
digital access of support resources will be developed by the ADE and be online by Spt
2013 for school and public access.

The combination of CCSS, next generation assessments, a focus otl\pknsisteimeving
schools and new professional evaluation systems will create a sense of urgency in the
improving classroom instruction. Accountability for all of our state's student population
underscore the rationale for effective andeftionethods of ensuring both students and a
are continuous and high achieving learners. The simplified reporting system outlined ir
Flexibility application combined with our longitudinal data system will enable educators
stakeholders to shanethe ownership of improved student and adult learning, resulting it
greater numbers of our children prepared for college and careers.

The Arkansas Department of Education (ADE) is committed to the vision of providing ¢
innovative, comprehensive ediacasystem that insures all Arkansas students have the

opportunity to learn and succeed in attaining college and career readiness (CCR) with
entering the workforce prepared for productive citizenry. ESEA Flexibility has enabled
to purse this vision with a high degree of commitment coupled with responsiveness to
specific issues that have impacted and continue to impact state and local learning sysi

Public schools in Arkansas have experienced unprecedented change iwoheepastes as
population has increased, demographics have shifted, and communities have grown o
in response to rapidly changing policy

Renewal Application provides the ADE with an opporttmgizare evidence of successes i
continued challenges as the ADE strives to be a responsive, integrated learning syster
to support continuous i mprovement for
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Principle 1: College and Career Ready Expectatiors fAll Students

In its 2012 ESEA Flexibility Proposal, ADE asserted its commitment to rigorous CCR standards
and aligned, negeneration assessments by outlining a plan for transition to full implementation of
the standards by the 262015 school year.

Successes, Learning and Continued Challenges in Principle 1
Success
1T Arkansasds public schools have transitione
State Standards (CCSS) beginning with Grades K through 220220 1Grades 3 through
8 in 2012013, and Grades 9 through 12 in 22QB4.

1 By March 3%, the day this renewal is due, Arkansas schools willwayhtifough the test
administration window for the performafica s e d ¢ o mp o n e n t-gerefatioldr k an s
assessment. For the firstdigince the adoption of CCR aligned Standards in 2010
Arkansasds public school students are comp
standards for which they are receiving instruction.

1 Over 5,000 Arkansas teachers and leaders were survetferiswramer of 2013 regarding
implementation of CCSS and changing instructional practice.

o Ninetyone percent of principals and 74 percent of teachers indicated they believed
the standards were more rigorous and raised expectations for student learning.

o Ninetyone percent of teachers and 95 percent of leaders had participated in
professional development on the CCSS to include incorporating instructional shifts
into lesson planning, classroom instruction and assessment, and design of curriculum
units.

o Eighty-five percent of teachers felt completely or somewhat prepared to align
instruction with the new standards. Fedyen percent of teachers surveyed felt
they had received adequate support for the transition in standards and instruction
and 38 percentltehey had received comprehensive support. Eigigyercent of
teachers indicated moderate to high confidence in their ability to align lesson plans
and instruction to CCSS, and 81 percent indicated moderate to high confidence in
aligning assessmentlanirriculum design with CCSS expectations.

o Ninetyfive percent of principals felt somewhat or completely prepared to support
their teachers in aligning instruction. Fifty percent of principals felt their district
leaders had adequately supported thérartsition their schools and 40 percent felt
they had comprehensive support from their district leaders.

o Eighty percent of teachers surveyed indicated they had been observed and received
feedback on how to more fully incorporate the new standardstmictimsal
practice with some 52 percent receiving feedback four or more times during the year
and 39 percent receiving feedback 2 to 3 times during the year.

o Forty percent of principals surveyed indicat8d Kt eacher s® practi ce
somewhat aligned WiCCSSTwentyeight percent of principals indicated the® K
teachers were fully aligned with CCSS.

o Eightyseven to ninetgne percent of teachers surveyed correctly identified model
instructional practices aligned with CCSS in literacysevigtytminetythree
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percent of teachers surveyed correctly identified model instructional practices aligned

with the CCSS shifts in mathematics.

o Eightyfive percent of principals indicated they were creating more opportunities for
teacher collaboration focused@CSS implementation. Also, 75 percent indicated
they were using classroom observations as opportunities to give feedback to teachers
that reflects expectations under CCSS, 75 percent were ensuring curricular materials
were aligned with new expectati@bgpercent were sharing resources and providing
professional devel opment opportunities

standards.

o Eightyone percent of leaders and 64 percent of teachers agreed or strongly agreed
that new standards, next geti@naassessments, and the Teacher Excellence and
Support System could be implemented as integrated components to continuously

improve the instructional system in their schools.

1 Equitable opportunity and access to rigorous CCR courses and instrucbeerrhave
expanded and enhanced through the offering of online content through Virtual Arkansas
http://virtualarkansas.orgVirtual Arkansas is a partnership between the ADE and Arkansas
Education Service Cooperatite provide twentiour hour a day, seven day a week access
to high quality, rigorous instruction for a variety of courses. These courses are available to
communities challenged with geographic isolation and challenged with scarce availability of

qualifiel teachers for required courses.

The increased rigor of the standards and the enhanced characteristics of assessment items on the

next generation assessments represent
the progress of their contmus improvement efforts.

Learning

a

new f

This ESEA Renewal opportunity presents itself at a critical time in this transition. Student level

ect stu
and En:

These differences in the constructs assessed limit the compdrahiliyd e nt sd pri or st

assessment results from 2015 wi || refl
constructs assessed in previassessmefitér k ansas®s Benchmar k

assessment scoregtieir performance on the ngeneration assessmgA8RCC in 20145)

Thus, esults from 2015 assessments will function as a baseline for LEAs and the ADE to evaluate
the transition from Arkansasds state standard

The results of Arkansas student sratedi@nc hmar k a
interesting trend over six years (three years prior to ESEA Flexibility and three years of ESEA
Flexibility). In general, student performance on grade level standards steadily improved from 2009
through 2012 (FiguB®. The improvements in liteya@nd mathematics dipped in 2013 and 2014

concurrent with the implementation of new CCR standards in the tested grades.

1 Literacy performance improved significantly in 2012 compared to prior years, and although
schools demonstrated a dip in literacy tsemd higher in 2014 than in 2011, the baseline

for ESEA Flexibility.
T Studentsd mat hematics scores show a

arger

specific and significant construct differences betweest@@Rrda nd Ar kansasads

standardsn mathematics at particular grade levels.
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Figure 2. Thregear math and literacy achievement trends.

The ADE encouraged LEASs to examine the fidelity of their implementation of CCR standards, as

well as the trends in their assessment results ta thigir continuous improvement planning

during this significant instructional and assessment transition.

Challenges

The transition to CCBRtandards and negéneration assessments has not been without challenges.

1 Challenges were noted from the teaghéieader survey on CCSS implementation:
o Overwhelmingly, teachers (72 percent) and leaders (69 percent) selected time

constraints and their own limitations as the major obstacles to their efforts to
consistently and successfully implement the new star®iatghine percent of
principals indicated they
implementation was time.

o Fortyni ne percent of teacher
prior knowledge was an obstacle to consistdrgucessful implementation of
the new standards.

o Almost half of all teachers and leaders surveyed indicated better and/or more

aligned instructional and assessment resources were needed to support more

successful implementation of the new standards.

1 The timing of implementation of new standards three years in advance of assessments
aligned to the standards has been a challenge for teachers and leaders trying to inform the

effectiveness of their transition using student assessment data, particatadyniatics

felt

s and

t hei

4 3

r t

per

where the shifts in grade level content create the greatest disparity in expectations between
what is being taught and what is still tested. In some cases, teachers have felt compelled to
align instruction to the new standards and still inghit$eof instruction on the old

20
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standards out of concern
Course Exams may i mpact
remediation/intervention plans.

1 Ensuring students witipecial learning neglsaglish language learners (Eespnomically
disadvantaged, and low achieving studeo¢ss rigorous CCR expectations is an ever
present challenge that is made easier with appropriate tiered response systems. To expand
educato t ool boxes of strategies for ensuri ng
expectations the ADE is expanding its professional development in Response to
Intervention to all schools in Arkansas starting in 2016 throug{p20&3D).

student s

how 0
accountab

for
school so

Although Arkansas hascountered challenges in the implementation of CCR aligned standards and
assessments, transition continues as the ADE, teachers, and leaders strive to meet the challenges.

Principle 2- Differentiated Accountability, Recognition, and Tiered Support Syste

I n Arkansasds initial application for ESEA FI
simplifying the accountability and reporting system with the goal of streamlining disparate state and
federal accountability systems. ESEA Renewalomillfakansas to come closer to realizing the

goal of a unitary, focused system of accountability, recognition, and tiered support informed by
enhanced information systems and feedback loops @igure

Accountability System and Feedback Loop

Exemplary Schools

Differentiated ACSIP and
Multi-Tiered Response to
Intervention Framework

All Other Schools
— Needs
Improvement

Differentiated ACSIP and
Multi-Tiered Response to
Intervention Framework

Focus Schools

Differentiated ACSIP and
Multi-Tiered Response to
Intervention Framework

Targeted
Change Interventions

Priority Schools

Differentiated ACSIP and
Multi-Tiered Response to
Intervention Framework

Systemic
Change
Interventions

Accountability for Implementation and Change in Practice (ACSIP and TESS)
Accountability for Student Performance (Student Assessment System)

Professional Development/Technical Assistance for CCR Standards

Ensuring access and opportunity for all students, including at-risk
students, English learners and students with special needs.

21

Figur@. Differentiated Accountability and Feed#damop
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Successes, Learning and Continued Challenges in Principle 2

Success

Several notable accomplishments have resulted from the implementation of the Differentiated
Accountability, Recognition, and Tiered Support System (DARTSS) since its appi@val in 2

These include deeper integration of research and technology to support informethdkirigion
increased coherence of the learning, assessment and accountability systems that support student
learning and teacher effectiveness, and implementatit@ttef grade school rating system that

further differentiates schools strengths and challenges for parents and community stakeholders.

Arkansasds statewide | ongitudinal data system
that literally infornthe dayjjod ay wor k of educators in Ar-kansas
and longterm strategic learning and improvement. The Data Quality Campaign identified Arkansas

as a leading state in its Data for Action 2014 report along with Kentuckiaaraotdtp://dqc -
staging.snapshotdev.com/ystategprogress/bystate/overview)).

1 All schools in Arkansas have access to the Student GPS system whicla genides
dashboard that integrates local data with statewide information system data for informed
decisioamakinghttps://adedata.arkansas.gov/sgpEhe Student GPS system facilitates day
to-day decisiemaking for leadership and instruction by providing leaders and teachers with
relevant information on factors most related to actions for improving student learning.

1T The ADEO® s hdpa/tagedate.@kasds.gor) prdvides a single location for all of the
ADE6s data systems, data tools, and report
school districts and others interested in official data. From this single location schools can
access secupgjvate data as well as public reports across financial, instructional, and
organizational areas to inform continuous improvement.

1 These tools are also available to ADE leaders to inform their work with LEAs allowing
ADE leaders to support continuous rmoyement functions as well as compliance and
reporting functions.

With the enhancements to data access and reporting provided by its Research and Technology
Division, the ADE is poised to elevate its role in supporting local learning systems and providing
differentiated supports and interventions to LEAs by accelerating the pace of its organizational
learning and its ability to inform continuous improvement and differentiate supports and
interventions.

A comprehensive and coherent system results froriange efforts to integrate across functional
areas of an organization. For the ADE this translates to increased communication and collaboration
among the Divisions of Learning Services (curriculum/instruction/assessment/professional
development), Publ&chool Accountability, and Educator Effectiveness and Licensure, as well as
Research and Technology to achieve the vision of providing an innovative, comprehensive
education system that insures all Arkansas students have the opportunity to learrdand succee
attaining college and career readiness (CCR) with the goal of entering the workforce prepared for
productive citizenry.

1 The ADE leadership team meets weekly to strategically plan and carryout actions within and

across divisions to coordinate efftrtsupport the elements of Principles and deal
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with issues that intersect across divisions. Units within each division meet to cross
collaborate as they implement the work.

1 Representatives from each of the divisions regularly attend the TeachisorEddiisor
Committee meetings and other advisory committee meetings to inform and receive feedback
from stakeholders on issues at the intersection of student assessment, accountability,
teacher/leader effectiveness, and the statewide system of support.

1 The use of webased collaboration software allows ADE leaders and staff to collaborate
across distances, removing some of the barriers of travel time associated with supporting
schools at geographic distances.

Arkansasds Di f f e mRecaoghitioa tinel dieredl Suppon System(DARTIS)yhas
matured since the 2012 proposal through aatbstakeholdénformed amendments. Through

Flex Renewal the ADE proposes to refine the system further. These refinements are anchored in
data and responsitelessons learned by the ADE in early implementation of DARTSS,
stakeholder feedback on DARTSS, and state statute.

1 The creation of the Targeted Achievement Gap Group (TAGG) and the lowering of the
minimum N to 25 students increased the percentageofssaccountable for and
attending to the needs of students at risk for achieving CCR-dighépercent of
Arkansasds schools have a TAGG that meets
1 Publication of ESEA School and District Performance Reports ethgupedformance of
ESEA subgroups was not masked by use of the TAGG and that the needs of the students in
these groups are i1 dentified and addressed
(Figures 10 and bh pageg1-72).
1 TAGG performance has ingwed relative to NOonTAGG students, and ESEA subgroups
have improved in performance, for the most part, relative to the 2011 baseline for ESEA
subgroups (Figurdsy).

Median School Literacy Performance for TAGG and

NonTAGG
== NONTAGG =—=TAGG
o 94.6 93.9 Q92 6
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Figured. Literacy performance trend of NonTAGG and TAGG students.
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Median School Math Performance for TAGG and
NonTAGG
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Figure5. Math performance trend for NonTAGG and TAGG students.
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Arkansas Six Year Literacy Trend in

=¢— All Students =EB-TAGG

== African American —&8—Hispanic
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—a—English Learners == Students with Disabilities

100
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Percent of Students Proficient/Advanced
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Figure6. Literacy performance trends for students in ESEA subgroups, TAGG, and All Students.

1 Note the literacy achievement gaps for ESEA subgroups demonstrate a trend of closing
relative tohe 2009, and even 2011 at the start of ESEA Flexibility, despite the transition
challenges noted earlier. ELs and students with disabilities show the most narrowing of the

gap.
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Arkansas Six Year Math Trend in Proficiency
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Figure?. Literacy performance trends for students in ESEA subgroups, aAGA| Students.

1 Note the math achievement gaps for ESEA subgroups demonstrate a slight narrowing
relative to the 2009, and even 2011, at the start of ESEA Flexibility, despite the transition
challenges noted earlieks and students with disabilitieevg the most gapasure

1 Of the 48 schools identified as Priority Schools in 2011, 11 schools have been removed from
the lisfi six schools have closed or reconfigured within their districts, four schools exited in
2013 and 1 school in 2014 by meeting AMOs for two consecutive years. Comparing
the performance of Priority Schools when they were identified in 2011 to how the remaining
Priority Schools performed in 2014:

o0 The mean literacy percent proficient for Priority schools has increased from 40.62 t
51.06 for the schools remaining in Priority Status, a meaningful increase that is well
above chance given a 95% confidence band.
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o The mean math percent proficient for Priority Schools has remained relatively
unchanged for the schools remaining in Pridtdtius (mean of 44.52 in 2014
compared to 43.41 in 2011). This difference is not at a significant or meaningful
level.

0 Median graduation rate (fergar adjusted cohort rate) has improved to 76.67
percent in 2013 for these lowest performing schools hipa/2.04 percent in
2010.

1 Of the 110 Focus schools identified in 2011, 25 schools have been removed fiom the list
15 schools met their AMOs for two consecutive years in 2013 and one school met its AMOs
for two consecutive years in 2014. The remaimagchools removed from the list were
closed or reconfigured due to consolidation/annexation or grade level changes within a

district.
o Focus School s mean math and | iteracy p
points from a high of 33.43 percentagjats in 2011 to 25.20 percentage points in
2014.

0 Act 696 of the 2013 General Assembly createeFagr@ding system requirement.
The AF determinations include attention to achievement gaps within schools,
further drawi ng s omtodokirgdhe aclnevementgap.r i ct s 6

Learning

Prior to ESEA Flexibility, Arkansasod6s LEAs <co
had similar overarching goals yet somewhat divergent requirements; which resulted in school and
district accontability systems classifying schools in sometimes different and confusing categories in
terms of student performance and growth. School and LEA designations under ESEA Flexibility
allowed the ADE to simplify federal accountability designations in estspstakeholder

feedback, and to respond to stecific needs for differentiating intervention and support through

its plans for Priority, Focus and all other Title | schools.

When Act 698 an Act to clarify for parents the public school rating systespassed during the

2013 Arkansas General Assembly the ADE had an opportunity to further the goal of a unitary,
focused system of accountability, recognition, and tiered support. Using statewide data from
Arkansasds enhanced sdattéhea MdDEI mfesrpmantdieadn t 0y sstt

model the data for requested components for i
ADE used an iterative modeling and reporting process to engage stakeholders in determining

components to includen s c hool |l etter grades, and to winn
salient components aligned to expertsod sugges

of the States, 2014).

After twelve months of meeting with stakeholders to sdsuriés and solicit feedback, the ADE put

forth suggested rules to the State Board of Education for public comment. The reSEl{eiteA

grades provide a score that combines a weighted performance component, a growth and/or
improvement component, deaation rate for high schools and an adjustment for the size of
achievement gapgs.r k aAsg=&ehool Rating rules integrate an improvement requirement that
mirrors several ¢ omp odDARTSS Re A Schaal Ratingismols 6 s appr
included in this ESEA Flexibility Renewal applicationHowever, it is important to note that

the ADE garnered invaluable stakeholder feedback and accountability modeling through the
devel opment pr ocess -RRatmng SysteensThd irtffoenthtiearned t he st at
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through Arkansasds process continues to infor
and federal accountability system. Notably, schools that are meeting AMOs for DARTSS are, by
design, reducing achievement gaps, improving peréerarad growth, and concomitantly

improving their potential-k School Ratinglhus, schools can focus on improvement to

benefit both state and federal accountability ratings rather than focusing on two completely
disparate systemsAttachmeni9)

An important challenge for ADE is the transition of accodityagpiven the transition to next
generatiomssessments aligned to rigorous CCR standards. The ADE is proposing phasing in full
implementation of all components of status determination after pa@€§ih§Details are

provided in SectioRA on pagée?7.

P3 Teacher and Principal Evaluation Systems
Success

Arkansasds teacher evaluation system (based o
balance the need for statewide consistency eattdlstrict autonomy. Arkansas will continue with
statewide I mplementation of the state evaluat
during the 20312015 school year. All administrators who evaluate teachers have completed the
Teachscape Proiéncy Assessment. The state will continue to require training and credentialing for
proficiency in the system of evaluation.

1 The state has allocated numerous resources to ensure evaluators have the necessary
knowledge and skills to evaluate all temaharfair, consistent, and valid manner. The state
has also provided other trainings to support administrators so the primary purpose of the
evaluation system is not lost, the primary purpose being a formative process to improve
professional practice gtieby, improving student learning. A host of training modules,
materials, and supporting documentation for TESS implementation are available at
http://www.arkansased.org/divisions/humessourcegducatoeffectivenesandlicensure/office
of-educatoseffectiveness

1 As additional support, the state has purchased an electronic observation and data system
from BloomBoard,a assist administrators and teachers with the transparency and
management of data. While training everyone on the details of the system is important, a
concerted effort to emphasize the formative process has been a focus so the evaluation
system does nbecome what the state has had in the past, a system of compliance. To this
end, the state has focused training on coaching and calibration of evaluators to ensure
evaluators can host conversations that lead to productive feedback and to prevent a rating
odrift.o

1 Teacher level measures of student growth have been calculated for all teachers for 2012,
2013, and 2014 assessments, and made available to teachers and leaders through a secure
portal on the ADE Data Center under Student Ordinal Assessment ®aR}j (&ta
portal athttps://adedata.arkansas.gov/

Learning

As the teacher evaluation system has been operationalized, rules for implementation guide the
process. Staff from the ADE have been meeting Weghcher Evaluation Advisory Committee
(TEAC) since September 2012. Members of the TEAC are teachers, district level administrators,
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building level administrators, representatives from various educational organizations, and the
business community. The TEA&s met regularly, and ADE staff has provided research and
collaborated with the Arkansas Research Center and Office for Innovations in Education to provide
modeled data sets under consideration as measures for student growth.

T

In developing rules for ingmentation, the ADE (with the input of the TEAC and
Administrator Advisory Committees) determined that effectiveness ratings are rated based
on two parts: professional practice and student growth. Annually, educators receive an
overall rating, a combtran of the two parts, Professional Practice Ratings and Student

Gr owt h. Professional practice ratings are
performance, rated according to the statebd
rubricandalsen evi dence of how the educatordés pr
progress on the educatords professional gr
progress/ growt h. This rating is establish

avalability of student assessment data or other criteria determined to measure growth.

In the event that a teacher receives strong professional practice ratings and demonstrates a

l ow i mpact on student | ear ni mddressiths i s expe
discrepancy and its root causes. Persistently low student growth will result in a lower teacher
effectiveness rating. For example, teachers rated as Proficient, rather than Distinguished, due
to low growth of his/her students will be rateBasic if the low growth of his/her

students persists over multiple years as indicated in the Rules for TESS. Likewise, teachers
rated a®roficient Basimay have their rating reduced to a lower level of teacher

effectiveness in the event their studeéersonstrate persistent low growth (a level below the
threshold for multiple years).

Performance ratings are the catalyst to engage educators in the process of continuous
professional i mprovement asFradameworktod Teaehg ds i n
detailed performance descriptors provide guidance to the educator and evaluator for
formulating goals within the PGP, enhancing the understanding of evaluators and educators
in the evidence required to demonstrate proficient and distinguisheel Riffetientiated

PGPs reflect the differentiated professional growth needs of educators and allow districts

and schools to provide resources and supports based on the differentiated PGPs. For
example, educators receiving a rating of Basic for a categequiaed to address the

professional learning needs identified within the category. Each educator must dedicate one
half of the professional development hours required by law or rule to professional learning
in the educatordsstopategtesrapplioablrect oo
area or the educatords identified needs fr
Teachers in Intensive Support Status must use all professional development hours required
byruleorlawtoaddressé nt i fi ed needs. Evaluators wuse
are not Proficient or Distinguished as areas for growth when performing formative
observations as part of the interim appraisal process. Formative observations are critical in
theevaluatdrs r ol e of monitoring the teacherds p
professional development decisions.

The interim appraisal process is designed to provide teachers with meaningful feedback,
targeted professional development activities, and enofiprtunities for seléflection of

practice. The interim appraisal allows teachers to focus on areas of weakness identified in
previous summative evaluations. Additionally, the interim appraisal focuses on student
learning results and growth every. y@arng this process, principals continue to observe all
teachers, but with a more targeted focus. Each year, principals facilitate conversations with

29 July 2015



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

teachers based on their individualized professional growth plans. Teachers have input in
their growth fans; however, the principal has final approval on the content, based on
identified areas. During the interim process, teachers receive feedback and coaching from
peer teachers and instructional facilitators.

1 In cases where educators require intensiverstgppmprove their practice TESS provides
a timeline for intervention of no more than two semesters unless the educator has
demonstrated significant progress within that time period. Evaluators shall notify the
superintendent of an educator in IntenSiwgport Status who does not accomplish the
goals and complete the tasks established for the Intensive Support Status during the given
period. Upon review and approval of the documentation, the superintendent shall
recommend termination or nognewalofta t eacher ds contract.

Multiple measures for supporting convergent validity of teacher effectiveness and producing reliable
ratings are required in TESS. The-pbservation conference includes presentation of artifacts and
external assessment measuréegtbade evidence of student growth (Ark. Ann. Cod&/32804
(7). Inthe 2013 legislative sessiohdlief the artifacts language was removed to help clarify the
operationalization of the system. Since Arkansas is using a trigger methodrte thetenmpiact
of student growth on an educatords rating, th
integrate with the trigger system. The artifacts listed below may be used to support the professional
practice ratings OR used for futurdgmst measures for SLOs/SGOs. Artifacts that provide
clear, concise, evidentiary data to improve student achievement, growth, and demonstrate high levels
of performance in professional practice may include one or more of the following:
Lesson plans or gag guides aligned with the standards;
1 Seltdirected or collaborative research approved by the evaluator;
1 Participation in professional development;
1 Contributions to parent, community or professional meetings;
1 Classroom assessments including samplederitsieork, portfolios, writing, projects, unit
tests, pre/post assessments and clasdvased formative assessments;
1 Districtlevel assessments including formative assessments, grade or subject level
assessments, department level assessments and caessomeass; and

1 National assessments including AP assessments, NRTs and career and technical assessments

Student growth for inclusion in the educatord
meeting an established threshold for growte,tason t hei r studentsd gr owl
assessments or other approved criteria. The state expects to add additional growth measures in the
future as assessment decisions are finalized.

Challenge

ADE proposes that one option for the inclusib&todent Growth to be incorporated into a
teacherdés final summati ve rating by assigning
value. SOAR values are basedonadSGR e cal cul ati on model . A te
the medianvaluebfi s/ her studentsd SOAR values, based
Arkansas has a otriggerdé model for the inclus

threshold for growth the first year cannot be rated Distinguished. If a teachetr dees the
threshold for growth for the second consecutive year, his/her overall rating will be lowered one
level. The threshold for growth has been set at a SOAR value of 30.
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1 While the growth threshold is currently established at a growth percadtitaedhumber
was not chosen arbitrarily. To determine
educatordés rating is impacted, the TEAC co
Research Center. A growth to standard model was run concwitarttie SOAR ranking
model to determine the impact of teachers who had students scoring belBw the 30
percentile. Data showed that a teacher with a SOAR value of 30 or below had over half of
his/her students showing negative gains in terms of exgexiel toward a proficiency
standard.

1 The ADE seeks to continue this process in the future, using this criteriestéblish the
threshold each year based on student progress on future assessments. This represents a
challenge since the propertiethe scores on the new assessments have yet to be analyzed
for this use, and growth will not be available until the second year of administration. Given
compatible properties, the threshold will be reevaluated with the new scores and applied to
both teackhr and administrator evaluations. The growth for principals will be based on a
school SOAR value, depicting the impact of success for all students within the school.

Teacher median SOAR values for 2014 are illustrated irBFigure

Percent of 2014 Teacher Median SOAR
Values by Decile
35
30
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Figure8. Teachemedian SOAR values for 2014.

1 Another challenge for incorporating student growth into teacher ratings has been the
frequency of teachers with fewer than 10 students, falling below the stability N for use of
SOAR (Tablg).
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Tablel. Number and Percent d&achers with Fewer than 10 Students for SOAR

Test & Grade Number of Test & Grade Number of
Math Teachers Literacy
Student N < 10 Teachers
Student N < 10
ITBS ITBS
Grade 2 16% (308) Grade 2 11% (214)
Benchmark Benchmark
Grade 3 12% (196) Grade 3 15% (259)
Grade 4 17% (229) Grade 4 19% (281)
Grade 5 21% (227) Grade 5 21% (259)
Grade 6 29%(247) Grade 6 28% (270)
Grade 7 34% (272) Grade 7 33% (283)
Grade 8 41% (338) Grade 8 35% (292)
Algebra
Grade 8 18%(44)
Grade 9 23% (133)
Geometry
Grade 9 45% (142)
Grade 10 47% (387)
All Test Groups 13% (1099) All Grades 10% (772)

The distribution of teacher median SOAR values would lend itself to establishing low, expected and
high grevth to provide more information for teachers. Multiple years of teacher median SOAR
values demonstrate similar properties for establishing expectatior®. (Table
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Table2. Median SOAR Values for Various Percentiles Within the State Distribution

Year | Subject N ME | STD | b5th 10th | 11th | 12th | 13th | 14th | 15th | 18th | 20th | 25th | 50th | 75th | 80th | 85th
AN %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile | %ile
SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | SOA | sOA
R R R R R R R R R R R R R R

2014| Math 7270| 505 | 16.9| 23.0/ 28.5| 29.0/ 30.0/ 31.0f 315 325 34.0f 355| 38.0| 50.0f 62.5| 655 69.0
2013| Math 4005| 50.7| 15.9| 24.5| 30.0f 31.0f 315 32.0/ 33.0/ 335| 36.0f 37.0/ 39.5| 51.0f, 61.5| 64.8] 67.5
2012| Math 4127| 50.3| 16.2| 23.0f 29.0/ 30.0f 31.0f 32.0/ 32.0/ 33.0/ 350/ 36.5 39.0f 50.5| 61.5| 64.0/ 68.0

2014| Literacy | 16973| 49.5| 12.7| 28.5| 33.0| 34.0/ 345| 350| 36.0/ 36.5| 38.0f 39.0/ 41.0|{ 49.0f 58.0f/ 60.0/ 62.0
2013| Literacy | 3628| 50.7| 13.5| 28.5| 33.0| 34.0/ 35.0| 355| 36.0, 37.0/f 38.0| 39.0/ 41.0f 50.5| 60.0f 62.5| 65.0
2012| Literacy | 3698| 50.3| 13.7| 27.5| 325| 33.0/ 34.0f 345| 35.0 36.0f 38.0| 385| 41.0/ 50.5| 59.5| 62.0| 64.0

2014 All 24243| 49.8| 14.1| 27.0/ 32.0{ 32,5 33.0/ 34.0f 34.5| 35.0| 37.0/ 38.0/ 40.5| 49.5| 59.0/ 61.0| 64.0
Subjects

2013| All 7633| 50.7| 14.8| 26.5| 31.5| 325 330| 34.0/ 345 35.0/ 37.0/ 38.0/ 40.0/ 50.5| 61.0/ 63.5| 66.0
Subjects

2012 All 7825| 50.3| 15.0| 25.0f 30.5| 31.5| 32.0/ 33.0/ 34.0f 34.5| 36.5| 375/ 40.0/ 505| 60.5| 63.0f 66.0
Subjects

ADE plans to continue to implement the teacher and leader evaluation systems as detaiteamheldittheaikions outlined in
amendments. Given the transition to next generation assessments and the transition challenges outlinet.infRhrscipBEA
Flexibility Renewal, growth scores for teacher and leader development will neediteedbe 2048016 once the assessment scale has
been developed and growth metric options made available by the assessment company.
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PRINCIPLE 1: COLLEGE 8 AND CARREER-READY
EXPECTATIONS FOR ALL STUDENTS

1.A ADOPT COLLEGE - AND CAREER-READY STANDARDS

Select the option that pertains to the SEA and provide evidence corresponding to the option

selected.

Option A

X] The State has adopted colegel career
ready standards in at least reading/langu
arts and mathematics tha¢ common to a
significant number of States, consistent v
part (1) of the definition of collegad
careeready standards.

Option B

[ ] The State has adopted collegel career
ready standards in at least reading/lang
arts and mathematics that have been
approved and certified by a State netwo
institutions of higher education (IHES),
consistentvith part (2) of the definition of

collegeand careeready standards.
/. Attach evidence that the State has adopte
the standards, <cong
standards adoption process. (Attachdjent

/. Attach evidence that the State has adopt|
the standards, con
standards adoption process.

/I. Attach a copy of the memorandum of
understanding or letter fromt@t® network
of IHEs certifying that students who meet
these standards will not need remedial
coursework at the postsecondary level.

1.B  TRANSITION TO COLLEGE - AND CAREER-READY STANDARDS

Provide the SEA®6s pl anolater thanitha 208301¢ scloonl yearo
collegeand careeready standards statewide in at least reading/language arts and mathem
all students and schools and include an explanation of how this transition plan is likely to |
students, icluding English Learners, students with disabilities, aadi@ving students, gainint
access to and learning content aligned with such standards. The Department encourages
include in its plan activities related to each of the italicizédrgusthe corresponding section
the document titleBSEA Flexibility Review Guidantaeexplain why one or more of those
activities is not necessary to its plan.

Overview

The goal of Common Core State Standards (CCSS) is to prepare chodnpet®in a

global environment. This begins and ends with college and career readiness. In an ethr
diverse state where more than half of our students are economically disadd@Otaged (
percent), education is the ticket to a better life.

Arkansagpartigpated early and eagerlyhie development of CCSS, initially under the
leadership of former Arkansas Commissioner of Education Dr. Ken James. In 2009, he
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chaired the Council of Chief State School Officers (CCSSO), as thoughtful conversatior
aboutshared standards turned to carefully crafting them. Current Commissiongr
Keyenergetically continues the commit men
education ethic and practice.

These internationally benchmarked standards reflect collegeeandeadine@SCR)
expectations that, by design, equip our students with the skills needed to be successful
graduating from our high schdbla focus for the Arkansas Department of Education
(ADE), and an economic necessity for our state. Thegak State Bdaof Education
strongly supporteithe initiative and formally adopted @@SS in July 2010 (Attachment
4, thus proving Arkansasds commitment
college, careers and life.

Arkansas played a ralghe development and review of the CCSS to ensure the new
standar ds wer e foarerstanddrdsAdkarnsaservedasea geverrdng e 6 s
state in the Partnership for the Assessment of Readiness for College and Careers (PAF
consortium.

The CCRexpectations set forth by the adoption of the CCSS require Arkansas educator
on all students, including those who do not speak English as a first language and those
speci al l earning needs. Ar kidemdby and captxqu @
our vision folCCR aligned instructiam all Arkansas schools, which is a part of our Strateg
Plan for the Implementation of CCSS (AttachmMent T hi s Al studeatsin everya
Arkansas classroom will be engagédydaii n ri gorous | earning
talents, challenge their skills and understandings, and develop their ability to reason, pr
solve, collaborate and communicate. Students will monitor their learning and direct thei
to become productive and contributing team members. Students will grapple with comp
and problems, construct viable arguments and persist until solutions are identified and
substantiated. Through these learning experiences, students will lne icotifediepreparation
for success in their pestc h o o | |l ives, including coll e

This vision sethigh standards for our students and tbeckicators to examine the practices
they use each day in their classrooms across our state rgoeheyreng all students experier
learning at this level. The full implementation of the new Teacher Excellence and Suppc
(TESS) and CC3@veoccuedsimultaneously in our state with purposeful connections cre
to support effective instruati for all students.

Arkansas has made a great deal of progress over the past several years on developing
studerdlevel longitudinal data systems that can track individual student prognass from
kindergartethrough 12th grade and into postseeoy educatiomn 2009 Arkansas was
recognized for its exemplary longitudinal data system, which satisfies all ten essential C
Campaign elemenihese systems provide better information for policymakers and educ
about student and systesrfprmance at the school, district and state lkvelsamining the
stateds data it is evident achievement
proposed accountability system outlined in Principle 2 will demonstrate a greatertfoskis
student groups and ensure accountability for decreasing the achievement gap.
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Implementation

The ADE transitioned to CCR aligned standstedting with Grades-Rin 20112012 and
completed transition of all gradetull implementation of CC$laring the 2023014 school
year.Specifics of our alignment efforts, work to ensure that ELs and SWD are able to fu
the CCSS, our comprehensive plan for providing teachers and principals with ongoing
professional development and support, asreé,nare outlined below.

Alignment

Following the adoption of the CCSS, the ADE brought together educators from across t
state to perform an alignment analysis of the Arkansas Mathematics Curriculum Frame
and English Language Arts Curriculum Frametwahe CCSS. This work was completed
by a committee of educators that included teachers at all grade levels, math and Englis
language arts specialists, other content area specialists, including ELs and special edu
and faculty from institutions bigher education. To accomplish this work, the committees
used the Common Core Comparison Tool created by Achieve to assist in determining t
relationship between state standards and the CCSS documents. After this work, the AC
published these crosswatkdlustrate the results of this alignment analysis for Arkansas
educators to use in the development of their local curriculum.

Ar k a rcerrand Wosk tasupportcollege and career readinlkessugh rigorous standards
may be viewed on our websitatat//www.arkansased.gov/divisions/learring
services/curriculurandinstruction/commorcorestatestandards

Special Populations

Enauring students with disabilities (SWE)glish language learners (ELs), economically
disadvantaged, and low achieving students access rigorous CCR expectatiofmésant ev
challenge that is made easier with appropriate tiered response systepa Tiode e d u ¢
boxes of strategies for ensuring all students access rigorous CCR expeetAliihss
expanding its professional development in Response to Intervention to all schools in Ar
starting in 2016 through 2020.

Response to Inteention (RTI) is an educational framework designed to identify students
may be at risk for learning or behavior challenges, offer support, and monitor progress
States Department of Education, Office of Special Education Programs, 2018). RTl is
systematic approach to assist all struggling sfudaentsist special education students. Cor
curricula developed at the local level and instructional strategies implemented in the cla
serve as the foundation for RTI. The RTI framework inchesdtesal components: screening
progress monitoring, formative and summative assessment,-aadethtiecision making. TF
fourth component is &teetiered system of supperthethreetieredsystem of supports
encompasse®re instruction; supplental, smalgroup instruction; and specialized,
individualized instruction.

A newlydevelopedystem for ArkanséRTI Arkansa¥uses the muitiered systermandframes it
with the other three components. This integthgesystem of supports with assess;
buildingupon the previaiwork done through the fiISPDG grant.
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The expectation is that most students, at least 80 percent, will benefit from Tier | instruc
which uses weltlifferentiated instruction in the core curriculum. Tier Il issitens level.
Approximately 1dl5 percent of students are expected to need the supplemenigidpgmall
instruction of Tier Il to benefit from the core instruction and curriculum. Tier lll includes
specialized, individualized instruction for studentsnagtisive needs. It typically involves sn
group and/or one@n-one instruction of one to three students who are significantly behind
peers.

Decisions regarding student participation in both Tier Il and Tier Ill are made cbyecaase
basis amrding to student need. What is necessary to remember for all tiers is that they
flexible. Students may move from one tier to another and back again, depending on the
to the intervention and their progress.

Focusing on how RTI Arkansad serve students is vital to collective commitment and
successful i mp | e mamderstand tbahRTI Arkanéas | mpor t a

i Offers a preventative system of support, rather than a single program;

9 Provides a continuum of services, not a lone intemgnti

1 Focuses on effective, differentiated instruction in the general education classroot
than on preaeferral strategies specific to special education; and

9 Calls for collaborative effort throughout the district and school to provide immedi:
instrictional and behavioral support to students, as opposed to individual teachet
classroom, or owudf-the-classroom service.

RTI Arkansas has the potential to improve access to CCR standards for all students an
mitigate the nagging achievement §¥jis.RTI, schoolsvill have the means to maximize
student achievement and reduce behavior and attendance issues by identifying the nee
students and providing services early, as well as assessing and monitoring students eff
with fidelity. Andbecause RTI is not a special education initiative, its structure targets i
academic experiences for all students, includisg students, culturatiyverse students,
students with language differences, and students with disabilities.

This geeral education initiative calls for collaboration among administration,spmkgahera
education teachers, specialists, and other education professionals to diligently screen, ¢
instruct, immediately intervene, and continuously monitoafomum student achievemdid.
realize this potential, Arkansas RTI will include specific professional development suppt

RTI Arkansas consists of several professional development modules that can be used f
large group discussions reg@grdomponents of RTl. The modules are located on the AET
|l deas portal with additional resources
professional development.

1 Module 1: Overview of RTI is completed and ready for schools to use inrmigtedop
conceptual knowledge of an effective RTI program. The next two modules will be
completed by August.

1 Module 2: Leadership is aimed at equipping Arkansas administrators with the sk
an RTI program within their district or school.

1 Module3: Multitiered System of Suppadrandbook is designed for the RTI team to
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identify, organize and assess their current practices regarding instruction and int

1 Additional modules will be completed in the fall of 2015 to continue to suppod sc
the implementation of an effective response to intervention.

Special Education

The goal of CCSS is to ensure all students are prepared for college, careers asaldens
exception. One tool to assist in the effort of preparing and sugpeattiers of SWis the
program funded through the State Personnel Development Grant (SPDG). This-ieethu
response to intervention framework that facilitatesgiglity core instruction for ELs, SWD
and other students as identified.

Duringthe transition to collegendcareeready standards, a large portion of our professior
development for all educatémsusedn technology innovations and the Universal Design
Learning (UDL) principleAssessmeitiems adhereto the UDL principleso theyare
accessible to all students, to the greatest extent possible, without adaptation or speciali
This trainindhas beean essential component in providing opportunity for all students, inc
those with disabilities, ELs, and-lehieving students to achieve sucdeksinsas is in the
writing process of submitting a new grant application for the State Personnel Developm
(SPDG). This grant continues to build on the work that began with the last SPDG grant
developing peosinel to establish Response to Intervention systems within the schools.

In addition, coaching assistance will be provided for the Little Rock School District scho
Priority, Focus dNeeds Improvemerstatus. The rest of the state will bene&tyérded the
grant, in a statewide mudivel of support system model. Training will be sustainable as it
developed through online modules designed with the assistance of the Arkansas Coope
specialists and Academic Institute of Researchedlibational cooperatives will be trained t
deliver the online modules or provide assistance to support thosenathhactly receiving
coaching services from the grant.

English Learners

| mmi grationds i mpact i s a@anfnsae&ndseetnudenmts
become increasingly more diverse with the state rarfkingt®tnation in terms of diversity.
1987, the diversity index for Arkansas was 38 percent; in 2006 that increased to 49 per
continues to riseNCES.gqoWational Center for Education $tatistics

Current assessment, data collection and accountability goals for ELs were reviewed for
changes to transition to CCSS. As members of the PARCC consortium, the state acces
resources, materials and assests in alignment with ELs linguistic demands. Separate E
Language Proficiency standards have been developed by several national consortia, ar
reviewed and vetted by a statewide ESL stakeholder committee of practitioners which n
recommedation to theArkansag8oard of Education for adoption in March, 2014de new

English Language Proficiency standards were implemented during-1tes2@bél year.

Assessment systems used to measure EL progress against the standards and account
benchmarks for both English fluency and core content for ELs include the PARC013C
(core ontent) and 2018016 (ELPA21)To date, Arkansas has met Annual Measurement
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Achievement Objectives measuring progress and success in reaching Egligbdis ¢or
ELs.

Economically Disadvantaged-aoldié¢wng Students

The planned RTI professional development will serve all students who have factors that
at risk of not accessing or achieving CCR standards. THevalu#tystem of suppopromoted
through the professional development, is designed to provide a structure and tools for s
implement universal screening to ensure all students that need intervention or support &
identified early i n tdredderdifteth anaddiffergngated, indivlls
plans will be developed to include specific interventions or support based on identified r
Progress monitoring and benchmarking will provide additional data points for teachers ¢
leaders to ensure stutkeare receiving the approprieel of support and/or challenge to
maximize their potential for accessing grade level CCR standards.

In addition, Arkansas is a member of the State Collaborative on Assessment and Stude
Standards Assessing Special &aurcStudents (SCASS ASES) and the English Language
Learner (ELL) SCASS. Both collaboratives address the inclusion of SWD and Eissatelat
standards, assessments and accountability systems. The shared efforts of state educat
personnel, associabembers, and partners to improve educational performance of SWD
ELs are further enhanced through shared understanding, policy guidance, research act
professional development.

Committees of Arkansas educators areagtwkdesign a literatyol that addressthe skills,
understanding and success criteria as reluitieel rigor of CCSS ELAdEcatorsdentified
critical target areas amtbteexamples of interventions and/or scaffolds for supporting ELs
SWDs economically disadvantaged/@nlow achieving studendisiring core instruction. The
literacy tools availablenline and extensive professional developanesnailable to general
education teachers and teachers of ELs and SWDs.

Finally, the ADE will direct more comprehensivencaonication to districts and schools

recommending thditle I, EL, and SWD teachers collaborate with general education teac
throughout the implementation of CCSS. Professional development, as noted in the stre
is appropriate for all educat@nd focuses on the core instruction of CCSS.

Outreach and Dissemination

ADE began the awareness phase of implementation of the CCSS during20&12010
school year. Videos posted on the ADE website, presentations to boards and educators
across thetate and professional development offerings were some of the approaches us
to begin discussions in our state about the new standards. ADE has also engaged the
Arkansas Department of Career Education and the Arkansas Department of Higher
Education in megtgs to discuss the intentions of CCSS and to plan for its implementatio
and has shared the stage with both groups in an effort to highlight the collaboration pre
and support for CCSS.

In November 2010, a representative group of educators, fmrentss leaders, school boar
association members, education support organization representatives, higher educatior
charter school advocates and the Govern
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CCSS Guiding Coalition. Theroléedie Coal i ti on is to help

implementation of the CCSS, to assist the state with communication to educators, pare
members of the public and to assist with the remolateducratic barriers to change, while
exertingheir influence at key moments that support implementation. A list of Guiding Cc
members is included (Attachm@nt

ADE has developed and provided tools to
disseminating information to parentd aammunity members about the CCSS and the imp
the standar ds wi hdrm shcgess Infarmationdl brdclilresefor pasents
students in elementary, middle school a
website{ttp://www.arkansased.gov/divisions/communications/vidattery/12/common
corearkansasAttachment 11)

In October 2011the CCSS Guiding Coalition and &ssociation for the Supervision and
Curriculum Developme(SCD)(in partnership with the ADE, the CCSSO, and Arkansas
ASCD) hosted a summit to advance the successful implementation of the CCSS. Educ:
school board members, community leaders amel leducation partners participated in activ
designed to:

9 Assess state and local needs to ensure the successful implementation of the CC

1 Learn and share successful implementation strategies and practices from nation
Arkansas colleagues.

1 Undestand the importance of a whole child approach to education in setting the
foundation for success from kindergarten through college and career choices.

1 Begin an effective communication plan to bring awareness of the CCSS to comn
stakeholders.

At thissummit, a video featurifgrmerGovernor Mike Beeb&rmerCommissioner of
Education Dr. Tom Kimbrell and others was debuted. A DVD of this video has been
provided to all school districts and Arkansas legislators for use in community, civic, pare
other meetings. This video is also accessible for anyone to view at
http://www.arkansased.gov/divisions/communications/vidatiery/12/commorcore
arkasasin March 2012, Arkansas ASCD and ADE continued this effort of outreach by
hosting regional summits across our state that aim to advance understanding and awar
CCss.

FormerCo mmi ssi oner Ki mbrell hel d xpkiethd QOC§Sal
garner support from the media. He has made guest appearances on local television anc
stations to talk about CCSS. Specific information and resources for parents, educators
community members are posted on the CCSS page ofEhegebsite
http://www.arkansased.gov/divisions/learnsgyvices/curriculurandinstruction/common
corestatestandardsA detailedist of resoures may be found in Attachment 11

Over the past three years, educators phased in the implementation of the CCSS. As
indicated on pages-29, the ADE surveyed teachers and leaders regarding the
implementation, professional developmenigpat implementation, and the constraints
that were challenging them in implementing the standards. The ADE responded with
support and communication. Concurrent to the survey in the summer of 2013, legislativ
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hearings were conducted by the Joint Ednc@bomittee to seek testimony from the
public as to CCSS implementation and concerns that were being heard by legislators. C
the course of the next two years ADE worked to communicate the system of profession
development and technical assistancefdeimentation of CCSS.

After the November 2014 elections, Governor Hutchinson created a Common Core Re\
Council headed by Lt. Governor Grifflinis council has held public hearings and engaged
in a listening tour to gather public input on CTREIS.@uncil is completing its hearings

and will provide a recommendation late summer 2015 on CCSS for future implementati

Supporting Arkansas Educators

The adoption of the CCSS in English language arts and mathematics by the Arkansas ¢
of Educatbn on July 12, 2010, setas a catalyst for the transformation dfZeducation in
Arkansas. Because the standards are anchored in the knowledge and skills for all stude
successful in college and career, the effectiveness of their implemeqtaites all educators
teach in a manner consistent with the intended purpose of common, rigorous standards
expectation, in turmequiredsustained professional development efforts in all Arkansas. sc

To assist schools in their effodsstrengthen the educational opportunities of all students,
ADE continues to provide comprehensi vie
providesingtailored professional development offerings to support teachers in the
implementationf CCSS. A comprehensive thyear strategic plan (Attachmenwas
developedompleted.

Arkansas completed the following transition plan.

Phase One:Building awareness of the CCSS among educators, including the ration
having common standardcross states

Phase Two: Going deeper into the standards to identify, understand, and implement
significant instructional shifts implicit in the mathematics and ELA standards

Phase Three:Focusing on curriculum development/adoption an utilizingithrarige of
assessment strategies to ensure success for all students

Phase Four: Evaluating progress and making necessary revisions to the strategic pl
ensure success for all students.

Each of the phasesquiredntensive professional learninthatlocal level’he ADE supported
the following elements during transition to CCSS.

Learning Communities: Professional learning that increases educator effectiveness anc
for all students occurs within learning communities committed to costimgsovement,
collective responsibility and goal alignment.

Leadership: Professional learning that increases educator effectiveness and results for
students requires skillful leaders who develop capacity, advocate and create support sy
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professional learning.

Resources:Professional learning that increases educator effectiveness and results for &
requires prioritizing, monitoring and coordinating resources for educator learning.

Data: Professional learning that increasesagolueffectiveness and results for all students
a variety of sources and types of student, educator and system data to plan, assess an
professional learning.

Learning Designs: Professional learning that increases educator effectiveimessiks for all
students integrates theories, research and models of human learning to achieve its inte
outcomes.

Implementation: Professional learning that increases educator effectiveness and result
students applies research on chardysustains support for implementation of professional
learning for longerm change.

Outcomes: Professional learning that increases educator effectiveness and results for &
aligns its outcomes with educator performance and student curtigntiards.

Educators in districts and schools across Arkaesdedystems that incorporate these
researctbased elements of practice to create a coherent, consistent culture of learning.

A Guide for Professional Development Planning for Implementatioesn Common Core Séat
Standards (Attachmerf) laidout in detail the priorities thaerethe most significant amolok
both time and effort to fully implement in Arkansas classrooms.

As evidenced by tl&CSS ImplementationrSey resultshareckatierin this document,
educators and studebenefiedd in the short term and long tefifrom the guidance in these
recommendations for professional learning.r ough ADE Di vi si on
Professional Development Unit traintogtinuesd be provided to ensure teachers can teac
effectively to the new standaSiginificant work still needs to be done, and we continue to
with curriculum directors, instructional leaders, instructional facilitators, and teachers to
thoughtful chaies for providing support to districts and schools.

A series of Common Core Instituwesredeveloped and offered statewide with the help of ¢
partners at Arkansas Educational Television Network (AETN) through AtR&is3s
(Internet Delivered Educaii for Arkansas School8ykansasDEAS is a onef-akind online
resource for our stateds teachers and a
highest quality online professional development available in the country. All professiona
devéopment opportunities are recorded and available on the AtRdEASsnetwork.

The education service cooperatives, the ADE listserve (which includes all teachers and
anda curri cul um ac usetb motifyoandspfomdtei ADE dinatedeand
supportegrofessional development and key resoukppsoximately 50 specialists are hous
in education service cooperatives and STEM centers to support and promote professiot
development in regartisenhancing teacher development foptirpose of ensuring all
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students access an aligned system of rigorous CCR instruction in math, literacy and sci
education service cooperatives ysefassional developmesntrvey system to collect evaluat
information on the professional deypenent provided to educatoféis enabkethe ADE to
determine delivery to the classroom level and accountability for Priority and Focus scho
training.

The ADE and the Arkansas Department of Career Education, in partnership with the Sc
RegionaEducation Board (SREB)lledout a threg/ear state initiative to implement the nev
Common Core literacy and mathematics standards in grades nine through twelve, with
implementatiocompletedn the 2012014 school yedrhe programs, Literacy Dgsi
Collaborative and Mathematics Design Collaborative (LDC/MDC) support CCR instructi
the high school level, integrating formative assessment and just in time intevgintierpert
content specialists in literacy and mathemattrgedwith theeight pilot high schools. These
expert trainers suppedthe state in years two and three to develop literacy and matheme
trainers in the state to roll out this initiative to additional high schools. The basibusiitateg
capacity within schoolsitaplement classroom practices to address the new Common Cac
literacy and mathematics stand&nd2015, over 160 high schools are participating in
LDC/MDC.

Special Considerations for Teachers of EL and SWD

For the past8years, the ADE has developkohded and implemented a tweek summer
training instituté the EL Academy. This training opportunity has educated td@puhlic
school and charter school teachers and administrators in effective strategies for workin
students. Completionofhi s i nstitute | eads to the s
In order to support ADE efforts to reach the milestone of successfully preparing ELs to
college and career ready standards, ADE traediti@ncurrent EL Academy curriculton
focus specifically on CCSS and the application of teaching strategies and classroom mg
address ELsSsO ne eRushermare, Ehacatemy faculty an€CADE Brofess
development staff desegtand implemertadditional trainingequired for continuing
professional development on CCSS for teachers working with ELs.

In 2015 ADE put out proposals to host the EL Academy. The University of Arkansas,
Fayetteville, and Arkansas Tddliversity worthe contract to host the EL Academggrvam.
The program is supported over the entire school year by the AEadaltyy Participants mee
for class time in the summer, and participate in online courses throughout the school ye
additional facto-face trainings on weekends. Particspeantn 12 graduate credit hours and t
completion of their Praxis they receive an endorsement on their Teachers License for E
instruction.

Because the standards are anchored in the knowledge and skills for all students to be
successful in college amadeer, the effectiveness of their implementation requires all
educators to teach in a manner consistent with the intended purpose of common, rigorc
standards. This expectation, in turn, regsurgtained professional development efforts for
school boats, superintendents, building administrators and teachers in all Arkansas sch
on a continuous basis in the future.
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IMPLEMENTATION TIMELINE

Activity Timeline
Implementation of redesigned EL Academ| Ongoing
Training
Implementation of the revisedl Eomponent| Ongoing
of ACSIP
Implementation of the revised parental
outreach for EL families
Coordination with Career Education on On-going
development of bilingual materials and
professional development on career ready
standards

The ADEis submittig a newstaff Personnel Development Grant (SPDG) from the U.S.
Department of Educationdés Office of Spe
of working with schools, districts, communities and regional partners to nsugutaeg

learnerSacademidehavioral skills and succé&ssmeet that goal, intensive professional
development and targeted technical assistance are provided in the areas of literacy anc
instruction, intervention, schewide Positive Behavior Support Systems (P&36tensive
cognitivebehavioral interventions, muiéred responge-instruction and intervention and da
based problem solving; parent and community involvement and outreach; and personne
preparation

With the currently awarded SPDG gramebbased mathematics intervention matag
designed tbelp educators across the state identify and implement ebaatestruction an
intervention strategies at different levels of need and intensity for students who are
underachieving, unsucdaker unresponsive in the different facets of mathematics across
schoolage spectrumn addition, the SPDG literacy intervention matrix is currently being
updated. All of these materials will be organized and gustatel@dopted standards.

Sevral of the most significant accomplishments andbased outcomes from the first two a
onehalf years of the SPDG include:

The establishment of an integrated statewide professional development network
Strategic monitoring, planning and implementafiscientificallpased
interventions/strategies to meet identified needs of target schools in school imprc
status; and

9 Aggressive recruitment, training and capacity building to achieve 100 percent ful
special education teachers arniddease retention for special education teachers.

1
1

An expanded timeline for the SPDG program is included as Atta8hment

IMPLEMENTATION TIMELINE
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Activities Timeline
Develop RTI Training Modules (In partnership with AIR, | 20152017
Educational Coops, and Arkansas State University)

Provide MTSS/RTI training to districts/schools 20162020
throughout the state

Apply for a new Statewide Personnel Development Grant February 2015

Goals: 200906 2014 and ongoing
Establishmemf an integrated statewide professional
development network

Strategic monitoring, planning, and implementation of
scientificaljpased interventions/strategies to meet identifi
needs of target schools in school improvement status

Aggressive recruitmeitriaining and capacity building to
achieve 100% fully licensed special education teachers a
increase retention for special education teachers
The SPDGOds school | eader stYearll
responsgo-intervention (RTI)/tosing the achievement gap| 20105 2011 and ongoing
(CTAG), and school improvement processes have becon
more completely embedded i
Accountability process

SPDG staff continues to serve as full members on the Sp ongoing
SupportTams ( SSTds) that are
Learning Services Division. SPDG coordinator for
math/literacy is working on a national committee with U.§
Department of Education on integrating mathematics
instruction and the RTI process

A numberof data collection and/or evaluation tools or
spreadsheets were developed with Public Sector Consult
our Grant Evaluators, and disseminated as completed.
SPDG continues relationship with Mashburn Institute (SIN
Projecii Leadership and Classroom lastional Strategies)
The SPDG continues to support special education recruit
and retention activities across the state, as well as financ
supporting paraprofessionals working toward their highly
gualified status and undergraduate students g/baraing
licensure in different areas of special education

Principal Development
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All professional development centered around CCSS is open for administrators and tea
each school has been urged to attend as a leadership team, witlipddeapdrassistant
principal as integral members of this téatministrators have played a key role in transitior
local curricula to align with CCSS and have worked to ensure TESS implementation inc
focus on CCSS practices and strategies.

Traning for TESS provided for all administrators through the professional organizations
as regional educational cooperafses Principal 3 for detaisiiministratorbave the
opportunity to lead teachers through a monumental shift in evaluatiozep and assist their
staff in the implementation of this new system of evaluation and sTipp@&DE has been
responsive to requests to integrate standards and assessment practices into the new te
leader evaluation frameworks in a inteakioranner. The training materials for TESS are
available dtttp://www.arkansased.gov/divisions/humessourcegducato-effectivenesand
licensure/officenf-educatoeffectiveness

The ADE funds and supports career professional development for administrators and te
leaders. The Arkansas Leadership Academy creates learning opportunities where scho
administratorsan gain the skills, knowledge and tools to be more effective facilitators of
change process. The Arkansas Leadership Academy and the Master Principal Program
legislated to build the leadership capacity in schools and communities in thechete (Att
13). The Master Principal Program, Assistant Principal Institute, Superintendent Institute
Central Office Leader Institute, Teacher Leader Institute and Team Leadership Institute
on the five performance areas of Leading and Managing Cimaatieg and Living the

Vision, Mission and Beliefs, Developing Deep Knowledge of Teaching and Learning, Bt
and Maintaining Collaborative Relationships, and Building and Sustaining Accountabilit
Systems. Participants engage in sessions focussatimgndtidents and adults to higher leve
of learning and achievement through the continuous improvement @6éestandards and
next generation principles have been in
alignment across these efforts aitld ADE professional development efforts.

The ADEis collaborating with Arkansas institutes of higher education, educational founc
and the National Center for School Turnaround to develop a registry and turnaround pri
program and pipeline torther build leader capacity for placernrenigh need schools.

High Quality Instructional Materials

Arkansasshasbeema governing state in the PARCC
guidance and support that will help teachers bring ®® ©dife in their classrooms. To
support educators in their efforts to provide all students, including ELs and SWD, a first
education, PARC@evelope@d number of tools and resources aligned to the CCSS and th
PARCC assessments.

The tools and smurcefave providedpportunities foADE to engage, involve, and empow
educators around the implementation of the CCSS and PARCC assessments. The dev
and dissemination of theseresounas bui It i nto Arkansaso0s
plan. ThidhelpedensuréADE wasproviding district leaders, administrators, school leaders
classroom teachers with regular, Rhandsxperiences with PARCC tools and resoudles.
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tools and resources availavkereleased laitp://PARCConline.org

Arkansas is an active memtdfehe Educators Evaluating Quality Instructional Products
(EQuIP), for the purpose of developing tools and processes to identify the quality of inst
materials aligned to the Qoon Core State Standards (CCSS). The EQuIP team is a dive
group of curriculum leaders from Higher Education ab® gchools. Weavebeenworking
with our member States to:

1 Use a common rubric and rating scale to determine the alignment and quatgytof
instructional materials (tasks, lessons, units) in order to identify how they might n
modified to better address the CCSS.

1 Identify exemplars to increase the supply of high quality instructional materials (t
lessons, units) alignedthe CCSS that will be available to elementary, middle and
school teachers across the EQuIP states.

1 Learn the tools and processes to build the capacity of educators across EQUuIP s
evaluate the quality of instructional materials for useriadieols/classrooms.

1 Learn how the Quality Review Process can be embedded as a professional deve
activity i4ermtinhplementatiantplardfer theé @CSS.

In addition, PARC@evelopednodel instructional units that include a coherenf saols
including information about assessment results, formative activities, professional develc
materials and communications materials. The consortia e@égelo@ modules to support
states and districts in:

1. Evaluating opesource andammercialiproduced instructional materials for quality and
alignment to the CCSS and PARCC,;

2. Adapting previously successful materials to be aligned to the CCSS and PARCC; ar
3. Creating their own high quality instructional materials aligne@@88eind PARCC.

The EQuIP teanassisted n bui | di ng capacity within t
teacher center leaders. Professional development on these tools andhasbeeefered
during statewide curriculum institutes.

Expansion of CollegelLevel Courses, Dual Enroliment Courses, or Accelerated Learning
Opportunities

Arkansas is positioned well for the focus on college and career ready standards througt
Prior to the adoption of CCSS the state was taking stepsréitsnstudents were college an
career ready. In 2004 Arkansas was one of only 3 states to adoptroltegeeready

graduation requirements. In 2005 the state joined the ADP Assessment Consortium in t
creation of a rigorous Algebra Il exam, adht@red for the first time in 2008. In 2006, Arkan
aligned high school graduation standards with college admission requirements. Arkans:
participation in advanced placement has quadrupled since 2001.

Arkansas schools have been nationallgnmizeal for increasing participation in Advanced
Placement by the College Boar®011 21,280 Arkasas high school students took one or n
AP courses Tha® wasan increase of 6.5 percent over the previousiease students took
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36,421 AP examshichwasan 8.7 percent increase. Arkansas student participation in ad
placement quadrupl&dm 2001to 20111In 2014, 25, 547 students completed AP courses
44,424 AP exams were completed by Arkansas students.

Most notably, Arkansas experezha significant increase in the number of tests receiving ¢
of 3, 4, or 5, which are the marks generally allowed for colleg&lueeelivere 10,949 such
scores, which is an increase of 12.3 pehe@ftl4, 32% of students completing an AP exar
received a score of 3, 4, or 5. This is an increase from 30% in 2011.

The gains cut across demographic lines:

--Among white students, the number of test takers increased 6.2 percent and scores of
increased 14.7 percent.

--Among black studentthe number of test takers increased 7.4 percent and scores of 3,
increased 15.4 percent.

--Among Hispanic students, the number of test takers increased 19.9 percent and score
and 5 increased 12.4 percent.

Arkansas is the only statet ttesuires every school district to offer at least one AP course
of the four core subjedis mathematics, English, social studies, and scimkeasas also picl
up the cost of each Adxamas an incentive for students to take AP. In all, 2ArR80sas high

school students took an AP test last school yelarat 6 s an i ncrease ¢
previous yearThose students took 36,421 AP exams, which is an 8.7 percent increase.

Arkansas Advanced Initiative for Math and Science (AAdiV8ifjliate of the National Math
and Science Initiative (NMSI), has funded an Advanced Placement Training and Incent
program in 30 schools that began in August 2008. Under a competitive request for prop
process issued in August 2008 and 2009, Aiii&d schools to apply for participation in tl
program. The goals of the program are to strengthen the teaching of the AP® mathema
science, and English courses and to build enrollment and increase the number of stude
and earning qualifig scores on AP® exams in these subjects.

A primary goal of NMSI and AAIMS is to increase the number of students taking and sc
or higher on AP math, science and English exafidS is required to implement proven
strategies to increase signitigathe number of students taking and passing Advanced Pla
courses and examBhese strategies were developed by Advanced Placement Strategies
Texas.In the schools they serve, over a five year period, on average the number of stuc
soring 3 or higher on AP English has tripled, the number of students scoring 3 or highe
mathematics exams has quadrupled, and the number of students scoring 3 or higher or
science exams has quintuplBlae strategies included extensive formahé&mhal training of
AP and PréAP teachers, additional time on task for students, financial incentives based
academic results, and cultivation of lead teachers to provide leadership to the Program
schools by mentoring other AP and-RPeTeabers.

During the2011legislative session, a bill was passed that required establishment of a ste
transfer system for core courses among all public postsecondary institutions, resulting i
creation of thérkansas Course Transfer Syg@®@ITS). This system contains information

about the transferability of more than 90 general education courses within Arkansas pu
colleges and universities. Students are guaranteed the transfer of applicable cre@itdeanc
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treatment in the application of general education credits for admissions and degree req
Students may complete specified general education courses anywhere in the public sys
as many courses in the degree/major that have beéempgent i f i ed f or tr
high schools, 22,354 students are currently taking advantage of concurrent credit cours
Students could be enrolled in multiple courses.

Although the impetus for this project was a legislative directivés tiwewea growing interest
expanding the project to include Career Technical Education (CTE) courses. With so m
existing individual articulation agreements and conetnedittpossibilities in CTE courses,
secondary CTE and Division of Workforce é&dion (CWE) will work collaboratively to
establish an integrated system of statewide articulation agreements between secondary
postsecondary institutions. ADHE already has begun discussions with postsecondary c
academic officers regarding expansiache ACTS system to include CTE cou&eslent
participation in dual enroliment and concurrent credit courses has increased since Arka
submitted for ESEA Flexibility.

On August 16, 2011, STEM Works,fdrenerGo v er nor 0 s easeikiowledgeiolv
science, technology, engineering and ma
K-12 students in the fields that need the most qualified workers and have the most pote
expanding the state's econogiother projetgoal is equipping Arkansas colleges with the
tools they need to better educate futude Keachers in these core subjects.

Fifteen school districts and one technical center were designated by the cabinet toiparti
either Project Lead the Waytlee New Tech NetworkThe New Tech high school model
integrates STEM education and extensive pbasetl learning throughout the
curriculum.Project Lead the Way includes several introductory courses in engineering ¢
biomedical sciences that show basic concepts taught in the classroom are used in the
world.

In the 2015 legislative session, Governor Hutchinson was successful in promoting a co
science initiative (Act 187) that will provide students across Arkansas with the oppteaten
a computer science course. All high schools in Arkansas are required to offer a comput
course by 2012016 either faa®-face or through virtual means. This will provide students
equitable opportunities to pursue interests in thess ar

Arkansas has capitalized on technologic
content and high quality instruction. Act 1280 of 2013 expanded course access and dig
opportunities for all Arkansas Public School students
(http://www.arkansased.gov/public/userfiles/rules/Current/Digital_Learning_Rules_
FINAL.pdf). Virtual Arkansas is a sthté effort to provide gh quality digital courses to
public school studentsip://virtualarkansas.orgLEAs that do not offer advanckxel course
prior to high school may register students for high qualitysffesed throughVirtual
Arkansas, thus expanding opportunities and removing geographic barriers to CCR prep

The accelerated learning opportunities described above will garner more student partici
schools implement CCSS. The ADE envisions more learportuofties of this nature to be
offered as more students become college and careefaodadfer the transparency of these
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efforts, ADE began reporting the College Going Rate and College Credit Accumulation

Arkansas KL2 students entering Arkarisas hi gher education in

K-12 School Performance Report and the State Report Card available on the ADE Date
(https://adesrc.arkansas.govfietCard/View?lea=AR&schoolYear=2D14

Coordination Across State Agencies

We are very fortunate in our state to have sstanding, strong and positive working
relationship with our Department of Higher Education and our Institutions of Higherdedu
Higher education plays a vital role in the success of thea@OSSRNo issue looms larger f
higher education than teacher preparatidmprofessional development.

The ADE has worked with higher education to develop course competencidsefor teac
preparation programs that align to CCSS.

The ADE works with higher education institutes to comdaetirch on issues of teaching an
learning the CCSS, teacher quality, and the implementation of the CCSS.

Faced with the need to create a competitivieforce and dramatically improve the quality o
our education system, Arkansas has embraced an aggressive policy agenda to better p
students for postsecondary education and caleel@ng so, we have made it a priority to
better align and cadinate services, resources, and data across state agencies that serve
We realize that a true®2®ntury education for students requires that state and local gove
dismantle the obstacles to real collaboration between and among sehmoareysthe social,
health and safety support services in our system.

Higher education faculty and administrative leaders in Atkansd®enctively engaged in
PARCCHigher Education Leadership Team Meetings; Jdigtdfd Higher Education
Leadersip Team Meetings; PARCC Transition and Implementation Institii2grid Higher
Education Design Meetings; Advisory Committee on College Readiness (ACCR) Meetir
Technical Advisory GroupdMathematics and English Language Arts/LiteSmythern
Arkansas University is partnering with PARCC to determine whether®Adllege and care
ready score information can be used for admissions purposes. Representatives from th
University of Arkansas at Fayetteville have participated on PARCC worksfpgaatp
processing, research and psychometrics.

The Arkansas Educator Leader Cadre (ELC) haamplayed major role in helping build
expertise in the CCSS and PARU®@ ELC Team is made up ofLB educators who
accomplish the goal of building stédie expertise through a combination of-fadace
meetings, ofine modules, and professional development webinars. Cadre roentiness to
discuss best practices around the use and implementation of the PARCC Model Conter
Frameworks and PARCC itenototypes, review sample tasks and model instructional uni
identify ways of disseminating information through the network on how the PARCC resc
can inform classroom practice.

The Arkansas Leadership Academy (ALA) is a higher educationptrtABXE housed in
the College of Education and Health Professions at UAF. ALA provides leadership
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development for teachers, assistant principals, principals, central office administrato
superintendents and boards of education. Additionally, ALAgs2&Idw performing
schoolswithin-11-districtieadership and instructional capdmiiiding professional
development and support. Working directly with schools from within higher educatio
enhances the ability for gervice programs to stay informeghrding practitioner issues
needs and challeng&avid Cook ALA directorcommunicates between agencies to inf
presservice and practicing educator development programs.

1 The College of Education at the University of Central Arkansas (UCA) in Conway
partnered with ADE to provide math education professors to develop professione
devel opment programs to assist Arkan
in mathematics with the CCSS and implementation of instructional and assessm
strateges aligned with CCSS. This partnership provides the benefit of informing p
service programs at UCA regarding important transitions in instruction for CCSS

1 The UAF hosts an annual Literacy Symposium for area teacherssandqaréeachers
to increas their literacy content knowledge. The focus of the Literacy Symposium
transition to CCSS in literacy.

Increase Rigor

Increasing rigor in the classroom can be good for a variety of reasons, incluedugipgitey
students for success onatégtle assessments and with postsecondary opporttiotieszer,
increasing academic challenge without increasing studeatégjlures balancing challenge
support. Arkansas has taken critical steps to prepare all students for college and te=er
made a commitment to help support schools in mastering the balancing act by focusing
practices to support rigor which include, but are not limitekamining instruction, classreo
based assessment, curriculum coherence, expeatastundent work, grading practices, cou
taking or grouping patterns, and student sup@aitaboration among teachers is also esse
for practices that support rigor.

Transition to New Assessments

Thetransition to the CCSfseceeded theextgereration assessment system.

With over a third of all students requi
public twe and fouryear institutions of higher education (IHEs), it is clear there is a discc
between the knowledge andskiludents have when they graduate from high school and
they need for success in crbdidring college coursésnextgeneration assessmgygtem aim
to eliminate this disconnect by measuring whether students are on track to graduate ree
college and careers. Students who do not@@iperformance leveldl receive supports an
interventions to address their readiness gaps, well before they enter their first year of cc

Transitioning to the CCSS and relagdgeneration assessitseprovidedhe ideal opportunit
to think about how educators are trained on the new standards and related assessment

Arkansas developed a strategic plan to transition to the C@®$tgaderation
assessment$he Arkansas plan articulates awisf success, describing in detail various le
of alignment and implementation, identifying best practices for alignment and implemen
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standards, creating tools and methods to help districts and schools design an aligned s
learning, ashincorporating points of view from a broad esession of stakeholders.

For several years, the ADE has conducted training for special education teachers in the
accommodations as well as in the administration of alternative assessmentsdducaiiamn
students. Special education teachers will continue to receive this training aligned with tt

Waiver 14 Justification (Removing Double Testing of Advanced Students in Grades 7 &

Arkansas Standards for Accreditation governing pehodiols and school districts address th
requirements for students to receive a Smart Core diploma
(http://www.arkansased.gov/publicderfiles/rules/Pending/t3-
15_Standards_Rules_for_public_comment_14P6.pdf

The Rules read as follows:

14.02 Specifically, for the graduating cla®d4f&0d all graduating classes tr
the required twisvidy(22) units, at a mininmathbe taken from the "Smart Core
curriculum or from the "Core" curriculum. Only one (1) of the required unit
physical education course. All students will participate in the Smart Core ¢
parent or guardian waivesethgsgigtit to participate. In such case of a waive
will be required to participate in Core. The retyuir¢22)vamtg, at a minimum,
be taken from the Smart Core or Core as follows:

SMART CORE Sixteen (16) units

Englishfour (4) uni9th, 10th, 11th, 12th
Mathematideur (4) units or three (3) units of Math and one (1) unit
Science. [All students must take a mathematics course in grade 11
complete Algebra 1l.] Comparable cediurctieper courses may be su
where applicable. Algebra | or Algebra A & B&G@ragsseometry or
Investigating Geometry or Geometry A & B(@ra@b@sAgebra Il Four
math unit range of options: (choice of: TrarsgeoNath, @éiculus,
Calculus, Trigonometry, Statistics, Computer Math, Algebra lll, or &
Placement math)

Natural Sciertieree (3) units with lab experience chosen from Physical Sc

Applied Biology/Chemistry, Chemsstiyy oPRyinciples of Technology | & Il or

Physics or two (2) units with lab experience and one (1) unit of Computer

The Smart Core is the default curriculum and the typical curriculum for students taking ¢
mathematics courses in egrbdes. Fewer than 5% of students complete less than the 16
required Smart Core credits annually. All public schools and school districts are require
at a minimum six mathematics courses in
units include Algebra I, Geometry, Algebra Il, a unit e€RIeulus mathematics which incluc
trigonometry, and other options as approved by the depaomeadvanced Gradeand 8
students take Algebra | and Geometry before entering high schibekarmburses are counte
as high school graduation credibhese students are on track to complete AP Calculus AB
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and/or AP Calculus BC. Approximately nine percent of students complete AP Calculus
annually. These students must begin high school wouksarior to Grade 9 to be on track tc
do so.

Arkansasdos i mplementation of rigorous C
help ensuréhat every student has an equal opportunity to be prepared for and take-adve
level courses prior tagh school. LEAs that offer courses for high school credit at the mid
level are required to attain course approval to ensure the course offerings match the rig
high school level course. The course approval process is delineated for LEABBN the
website albittp://www.arkansased.gov/divisions/learnsegyvices/curriculurand
instruction/coursapprovalsAct 1280 of 2013 expandedise access and digital learning
opportunities for all Arkansas Public School students
(http://www.arkansased.gov/public/userfiles/rules/Current/Dadji Learning_Rules
FINAL.pdf). Virtual Arkansas is a stéedd effort to provide high quality digital courses to
public school studentsip://virtualarkansas.ordLEAs that do not offer advanckxvel courss
prior to high school may register students for high quality course offered through Virtual
Arkansas, thus expanding opportunities and removing geographic barriers to CCR prep

Rigorous state mandated assessments aligned with Common Core Stesrdiaidistered to
students particgting in Algebra | and GeomeaitycGrades 7 and &fter considerable
discussion, the TAC recommended that students be tested only in the math course in w
are enrolledather than completing the course assgsas wehs the grade level assessmer
requirement in 2014 and previous yddnis would avoid double testiriche Algebra | and
Geometryscores of these advanced studmetsounted for accountability at the sdtibat
provided the instruction.

In 2014, approximately one percent of studentsy®bddompleted requirddgebra IEnd of
Course Examsere in Grade 7 and approximately 20 percent of students (6,477) who co
Algebra | End of Course Examsre in Grade 8. These studeva® expeted to have been
enrolled in advanced Geometry cours2615 inGrades 8 and, $espectivelystudents enrolle
in Geometry, regardless of grade level, were required to complete the PARCC Geomet
assessment in 20Thus,99 percent astudents we exyected to have at least one mathema
assessment at the high school Ewtthese assessment scores are included in federal
accountability

Approximately one percent of students annually are on track to complete Geometry pric
Grade 9. These studs are expected to be assessed for Eft&etive for the 2012015 grade
cohort and beyond, and mandated under AQ8260 1 2, oBef ore a st
high school, a high school shall assess the student's college readiness bastesvatethe st
college and career readiness standards determined and implemented by the State Boa
Education. 0 The Al gebra |11 assessment
assessment. If a district elects not to administer the Algebra I R&sESsment, it must
provide students the opportunity to participate in another identified readiness assessme

For 20142015 the ADE administered PARCC in gradésBLA, grades-8 mathematics,
Algebra |, an@Geometryto meet state and federal assent requirement¥he grade 11 ELA
and Algebra Il assessmen&seoptional at the district level.
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Prior to the 2012015 k12 implementation of Common Core curriculum and the transitio
PARCC assessments, to meet accountability requirenitareciniinder ESEAArkansas had
only one end of level (grade 11) high school ELA College and Career Readiness asses
school math accountability requirements have been met through Algebra I (if taken in H
Geometry EOCs2015 base yeardats may be set using the grade 10 ELA and Geometry
to meet ESEA requirements for CCR. Grade 11 ELA and Algebra Il assessments woul
required in 2016 and the ADE could reset targets for high schools in the second year of
Arkansasvill admimster the PARCC assessment or another assessment that complies w
requirements in 2016 and beyond.

The Arkansas Department of Education (ADE) collaborated with Southern Regional Ed
Board (SREB) and other state education agencies to tnaagetian course for math and

literacy.These coursellath ReadgindLiteracy Readare complete and available for distric
the 2018016 school yearlhese courses were created online for a blended environment
require a teacher certifiedhe content area. Math Ready and Literacy Ready are designe
prepare students for college level algebra and freshman compositionagssfusaompletion
Some schools pilotddiath Ready or Literacy Ready in the spring of 0d&rtnership with
SREB, over 350 Arkansas high school teachers are participating in Math Ready and Lite
Ready in July 2015. In collaboration with Arkansas Department of Higher Education, the
and SREB will gather data from the first year of implementation to detdnetimer students
completing these courses to a satisfactory degree may use these courses in place of cc
remedial coursework.

Other Activities

Arkansas is particigatas a lead state in the development of the Next Generation Science
Standards (NGJ. During the Next Generation Science Standards development process
stateprovidedeadership to the writers and to other states as they consider adoption of
NGSS, and address common issues involved in adoption and implementation of the ste
This should also tie in to current and future goals of having our students ready for collec
careers.

Arkansas has adopted Arkans#@sd€ience standards grounded in the NGSS. Arkansas is
14" state to adopt science standards grounded in th®.M@&nsas teachers made Arkans:
clarification statements to specific standards. During th@ @& Brkansas high school teac
are making clarification statements and completing the high school science standards v
go before the Arkansas Bbaf Education the summer of 2016.

Implementation
K-4 science standards will be implemented in thelZG&Ihool year, Grade8 Standards will
be implemented in 2018, and high school standards will be implemented 112018
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1.C DEVELOP AND ADMINISTER ANNUAL , STATEWIDE , ALIGNED , HIGH -

QUALITY ASSESSMENTS THATMEASURE STUDENT GROWTH

Select the option that pertains to the SEA and provide evidence corresponding to the option

selected.

Option A

<] The SEA is participaty in
one of the two State
consortia that received a
grant under the Race to tt
Top Assessment
competition.

L Attach the
Memorandum of
Understanding (MOU)
under that competition.
(AttachmentL4)

Option B

[ ] The SEA is not
particigating in either one
of the two State consortia
that received a grant unde
the Race to the Top
Assessment competition,
and has not yet develope
or administered statewide
aligned, higlquality
assessments that measur
student growth in
reading/language arand
in mathematics in at least
grades-B and at least ong
in high school in all LEAS,

L, Provide th
to develop and
administer annually,
beginning no later thar
the 20142015 school
year, statewide aligneq
high-quality assessmer
that measure student
growth in
reading/language arts
and in mathematics in
least grades&8and at
least once in high schg
in all LEAs, as well as
set academic
achievement standard:s

for those assessments

Option C

[ ] The SEA has developed
and begun annually
administering statewide
aligned, higlquality
assessments that measur
student growth in
reading/language arts an
in mathematics in at least
grades-B and at leashce
in high school in all LEAS,

/. Attach evidence that th
SEA has submitted the
assessments and
academic achievement
standards to the
Department for peer
review or attach a
timeline of when the
SEA will submit the
assessments and
academic achievement
standards to the
Department for peer
review.

Arkansadias beea member and governing state of the Partnership for Assessment of Rea
for Colege and Careers (PARCC), whiah formed to create an historic assessment system
provide more servis@nd supports to students and teacherswirarcurrently available. The
initialmemorandum of understanding with PARCC can be found in AttacdmArkdnsas
students completdle first year of nexjeneration assessments in 2045.

Act 1074 oftie 90th General Assembly requires the State Board of Education to not renew
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as a governing state or its participation with the Partnership for Assessment of Readiness
and Careers or enter into any contract or agreement in excesgeaf oglated to statewide
assessment for public school students after the2@0&School year or any year thereafter. Tk
same Act required the State Board of Education to take into consideration assessment
recommendati ons mad elobGommon Eoredrevvew.r nor 6 s C

On June 8, 2015 Governor Hut chi ns amenter nito e
negotiations with ACT/ ACT Aspire for the 2€A®BL6 school year. On Juné the State Board

of Education did not approve a motioretder into negotiations with ACT/ACT Aspire. The S
Board of Education approved a motion to enter into a one year contract to administer the

for the 2012016 school year.

At this time, the ADE has not entered into an assessment contiaetZ0t 8016 school year.

The timeline for the resolution of this matter is still unclear. The ADE will work with the Ste
Board of Education and the Governor to resolve this matter. Arkansas will administer eith
PARCC or another compliant assesasme20152016. Should another assessment be selecte
ADE will work with the State Board of Ed
assessment meets the requirements set forth by the United States Department of Educat
and supplyhe appropriate documentation to the USDE. At that time, the ADE will submit a
amendment to its ESEA Flexibility renewal accompanied by the required documentation.

The documentation will include the follow{iyy The process and timeline for develogroétest
blueprints and item specificatiq@3the review and selection of items for inclusion in the
assessmen{8)scaling and scoring procedures to be ydgtkst administration procedures,
including selection and use of appropriate accomonsj)data analyses proposed to docun
validity and reliability of the assessm@)an independent evaluation of alignment of the
assessments wi-taimd cardereadyStaraldards.fire procesk dne tgneline for
setting collegend careeready achievement standards and the method and timeline to vali
those achievement standards;(8meaningful report formats to communicate results to stut
parents, and educators.
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PRINCIPLE 2: STATE -DEVELOPED DIFFERENTIATED RECOGNITION
ACCOUNTABILITY , AND SUPPORT

2.A DEVELOP AND IMPLEMENT A STATE -BASED SYSTEM OF DIFFERENTIATED
RECOGNITION , ACCOUNTABILITY ,AND SUPPORT

2Ai Provide a description of the SEAOds differe

sy¢$ em that includes all the components | i st
implementation of the differentiated recognition, accountability, and support system no later
thanthe20®2 013 school year, and an explanation

recognition, accountability, and support system is designed to improve student achievement
and school performance, close achievement gaps, and increase the quality of instruction for
students.

Overview

The primary goal of AedlAecoustabiityy RecqgmitiorpaodsTered D
Support System (DARTSS) is to continuously improve educational access and opportunity su
students attain college and/or career sucthes2012 approved ESHAXxibilityproposal delineated
comprehesive and coherent plan to integ@@R curriculum, instruction and assesseffants into a
revised differentiated recognition, accountability andgigvpdrt system

Il n Arkansas®6s initial applicat i onolddrimputbg SE
simplifying the accountability and reporting system with the goal of streamlining disparate sta
federal accountability systems. ESEA Renewal will allow Arkansas to come closer to realizing
a unitary, focused system of antatility, recognition, and tiered support informed by enhanced
information systems and feedback loops (F3yuepeated
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Accountability System and Feedback Loop

Exemplary Schools All Other Schools Focus Schools Priority Schools

.mpffvidniem Differentiated ACSIP and '\ M Differentiated ACSIP and
Multi-Tiered Response to Multi-Tiered Response to
Intervention Framework Intervention Framework

Differentiated ACSIP and

Multi-Tiered Response to ¢ :
Intervention Framework Differentiated ACSIP and

Multi-Tiered Response to
Intervention Framework Targeted Systemic
Change Interventions Change
Interventions

Accountability for Implementation and Change in Practice (ACSIP and TESS)
Accountability for Student Performance (Student Assessment System)

Professional Development/Technical Assistance for CCR Standards

Ensuring access and opportunity for all students, including at-risk
students, English learners and students with special needs.

Figur8 repeat&ifferentiated Accountability and Feedback Loop

Arkansasodos Differenti at &eredSuppod Bystena(DARTIS) has,
matured since the 2012 proposal through aatbstakeholdénformed amendments. Several nota
accomplishments have resulted from the implementation of DARTSS since its approval in 20
include deeper integmat of research and technology to support informed degiaking, increased
coherence of the learning, assessment and accountability systems that support student learn
teacher effectiveness, and implementation of a letter grade school ratinigedyfstther
differentiates schools strengths and challenges for parents and community stakeholders.

Through Flex Renewal the Agency proposes to refine the system further. These refinements
anchored in data and responsive to lessons learned\bgrhg in early implementation of DARTS
stakeholder feedback on DARTSS, and state statute.

Figure9 illustrates thantegration of comprehensive elemens pfk a mw@Eosed SCR standards
assessment, accountability and teacher/leader effectiysteass through DARTSS

The timelingnighlightghe transitioeexpected at the time of the propoE&EA
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Figur®. Ar kansasds proposed accountability det
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The transition of Arvasaeullysciioszogeagdonden BSEA Feixibility
to minimize confusioduring thetransition to CCR standards and assessiD&RI.SS was
admittedly parsimonioasdtherevised systemasan integration of simplifications to tbhemerAYP
determinations

Comprehensive Elemats of DARTSS

Datainformed continuous improvement starts with ambitious and achievable goals for school
districts and transparency in accountability for meeting thé\gtiaits approved ESEA Flexibility,
the ADEholdsall schools accountable feducing by half the proficiency gap or growth gap, and
graduation rate gap for high schools within six years (Option C)-lfacledmhd districbasedAMOs
provide individualized and achievable progress targets for aoabtdrictsimilar togrowth or
progress targets for students that are based on prior achievement.

Arkansas students have made progress across the board, yet statewide achievement gaps fc
students persist. TheSBIOs, based oprior performanceequire all schools teduce the
achievement gap for all students and the ESEA subgroups within their sckaontas proposes to
transition to new performanbased AMOs once new assessment results are available for mod
analysisArkansas proposes to set meer performancdased AMOs with Option i@ 2016 such
thatschools that are furthest behardrequired to make greater gains in the same timelframe.
addition to using individualized AMOs for schools, ADE proposes to usé tleétek grade system
enactes Act 696 of 2013, to differentiate further among schools that are not Priority or Focu
Schools.

Figure3, the accountability and feedback ldlystrates the major elements of DARTSS. Schools
broadly classified as Achieving or Needs Improvdrased othe modified annual progress decisic
rules and AMOapproved in 201ZExemplargchools will continue to be identified annuadigus anc
Priority Schools will be identified from among all schewlg data from 2012 through 2014 data.
differentiated system of incentives, support and interventions will serve as a statetidedmulti
framework to guide the ADEGOsS response to
2.F. detail the differentiated incentives, supporist@ndentions for each classification of schools
Section 2.G. explains the intended integration of these elements for State, district and school
building. A strategic plan for statewide support and professional development to facilitate
implemeration of CCSS, PARCC assessments and TESS provides a foundational componen
transitioning to CCR standards and assess
improvement planning and monitoring processes (ACSIP) are necessary feedbabknltiops w
system, and will inform leadership at school, district and state levels regarding fidelity of imple
as well as impact on student achievement.

Arkansansasked for a simpler accountability and reporting system that clearly indichtess 8chqo
in meeting student performance and growth goals yet maintains the focus on allfsstudemtsa s

2012 ESEA Flexibility proposal veaasmportant step in streamlining disparate state and federal
accountability and reporting systems intatary, focused system that meets the needs of staker
to ensure schools are providing all students with access to and achievement of college and ¢
readiness standardmder the existing approved ESEA Flexibility proposal Arkansas was apprc
broadly classifyg schools as Achieving or Needs Improvement based on meeting AMOs in
performance or growth and graduation rates (high school) for All Students and a Targeted Ac
Gap Group (TAGG) within each school. The TABGude students vth membership in any or all
the following ESEA subgroups: economically disadvantaged students, ELs and SWD.
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Arkansas reducdide minimum N to 2% the 2012 approved ESEA DART&Surd more schools
serving sufficient numbers of students in ESEyoupsareincluded in the accountability modéle
use of the TAGG for accountabilitgreasedccountability for at risk students over and above
reducing the minimum N from 40 to 25. Specifically, reducing the minimum N to 25 and using
TAGG in accoutabilityincreased thiaclusion of specific subgroups, African Americans, ELs an
SWD in particular, and increaseseasethe number of schools accountable for students in the E
subgroups. Annual School Report Cepdsinuetad e por t ESEAhwlwd rs@u p s , asp
well as school sd progress i n meet i thgeSEAh e i
subgroups. These determinations serve to activate-tenaaltsupport and intervention framework
based on schocaetlteréughtredatas as i dent i fi

At the time of Arkansasds initial ESEA FI
resulted in general improvement trends in mathematics and literacy through 2011 as measure
Ar k a n s a s-feferencad esssmenis Figure Plpdated performance charts indicate the
following.

1 Literacy performance improved significantly in 2012 compared to prior years, and althc
schools demonstrated a slight dip in literacy, results are higher in 2014 than in 2&lihett
for ESEA Flexibility.

f Studentsd mathematics scores show a | a
and significant construct differences
mathematics at particular grade levels.

Three Year Achievement Trend for All
Students
—4—|iteracy =—ll—Math
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Figue2 repeat&ixyear achievement trends for all students in math and literacy.
As intended by NCLB, disaggregation of these trendeddaegd achievement gaps for several
subgroups of students (Figures 2.4 apdA2.5 t he t i me OESEAAteXbdity rapasél
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these subgroups demonstilateprovement trends, yet not at the differential rates necessary to
these gaps, except Elrs and Hispanic studenBy 2014, achievement gaps in literacy have notic
decreased and achievethgaps in mathematics are marginally smaller (Higmas) even as teache
and students have transitioned to a new set of CCR standards.

Arkansas Six Year Literacy Trend in

=—¢—All Students —B-TAGG

=== African American == Hispanic

—a—\\hite Economically Disadvantaged
—a—FEnglish Learners == Students with Disabilities

100

10

Percent of Students Proficient/Advanced

2009 2010 2011 2012 2013 2014

Figurd repeat&ixyear literacy trends by ESEA subgroups.
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Arkansas Six Year Math Trend in Proficiency
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Figure Sixyear trends in mathrf&SEA subgroups.

Segments of our student populateamtinue tcstruggle to achieve at desired leyetssome progress
has been madé r k a n s a BS&A Flexilmlitypropoaalvasa timely opportunity to move from a
accountability system that yided an unintended positive bias for schools with small populations
system that focuden longterm, continuous improvement through differentiated identification o
school sd needs in a manner sensitive to A

Att he time of Arkansasds initial ESEA FIl ex
Targeted Achievement Gap Group or TAGG to incentivize schools to reduce achieveniEalblga
4 showghe percentage of schools tivate accountableof each of the subgroups included in
Arkansasds Adequate Year |l y PprioronopimarsNsof 40,Aandrhe
percentage of schools thagrenot accountable for these subgroups despite having students ide
as members of theagbgroups. The final column in Tabladicates the percentage of schools wit
one or more students with membership in these subgroups.

Table4

63 July 2015



ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BUCATION

Percentage of Srh20lklAccountable for and with Enrollment of Students in ESEA Subgroups

Schoolsnot

Schook with accountablefor Schools with

subgroup that students as a one or more
meets Minimum subgroup with students tested
Group N (40) Minimum N (40) in the subgroup
African American 33% 47% 80%
Hispanic 13% 76% 89%
Caucasian 84% 6% 95%
Econ. Disadvantaged 92% 4% 96%
English Learners 9% 54% 63%
Students with Disabilities 16% 80% 96%

Arkansas lowered the minimum N to 25 and used the TAGG group as a subgroup proxy in de
whether schools were Achieving or Needs Improvement. The ADE edritmeport progress of
subgroups against individualized greformance AMOs that achieved the same goal as all othe
group$ closing the gap with 100% proficient by half in six years.

Ninety-six to ninetyeight percent of schools in Arkansas areiacdoa bl e f or TAGC
performance and growth, as well as graduation rates. Using its data systems, ADE determin
lowering the minimum Blone provided minimal increase in accountability for EL and a modere
increase in the number of sch@asountable for SWiD 2011as indicated in Talle
Table5

Comparisor26i Percentage of Schools Accountable for ESEA Subgroups with Minimum N of

Schools with subgroup
that meets Schools with subgroup
Minimum N (40) or 5% | that meets Minimum
of ADM for schools with | N (25) for all schools
Group 800 orlarger ADM regardless of ADM

Targeted Achievement Gap 91% 98%
Group
African American 33% 40%
Hispanic 13% 23%
Caucasian 84% 88%
Econ. Disadvantaged 92% 97%
English Learners 9% 15%
Students with Disabilities 16% 43%

Arkansas reduced its minimum N size for accountability in 2012 through its approved ESEA F
This resulteth a limited increase in the percentage of schools accountable for each of the ES
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subgroups. The ADRddrasseshe rersistence of achievement gapsughDARTSSby requiring
schools to be accountable for all students that have memberstigk isudtgroups.

Since approval of the initial ESEA Flexibility Propdgednsasiasexamind all students as weall a
Targeted Achievement Gap Group (TAGG) bas
underperforming at risk subpopulatidtesch ESEA subpopulatievithin each school was given
individualzedAMOs, and progress against these AMOs continuesépdreedandused to plan
interventions and suppofthe TAGG, in addition to the All Students grasipsed to identify focus
schools, and to inform accountability labels for all schools and districtsia gystem, thus
increasing the number of sclsoatcountable for students at risk.

The All Students grouthe TAGG and the ESEA subgroupgger the Statewide System of Suppc
(SSOS) and interventions. This change in a key trigger for accountability (the TAGG), in addi
lower minimum N foall schooldhasensurd more schools are held accountablaridrattending to
closing the gap between top performing students and any lower performing students. Stakeh
involved in the discussion of the creation of the TAGG, a mechanismsuianggall schools were
attentive to the needs of students at risk, and supported this as a strategy for improving acco
for reducing the achievement gaps in Arkansas (Attachment 20).

The TAGG consists of students with membership in any ofr6eegroups historically at risk for
underperformance: economically disadvantaged students, ELs and SV@pré&sssies the
percentage of each race/ethnicity group represented in theiM2BGI Note the TAGG captures
more of the di studants fortagcountdbilitAthak thenEsSBAssGbgroups alone:- N
ei ght percent ooftinuadtdawe a SASS tha meets thenarinam N of 25 for
schools and districts.

Table6

Demographics of the T2A03&

Not
NCLB Subgroup TAGG TAGG

Hispanic 91% D%
Native American/Alaskan 64% 37%
Native

Asian 5% 45%
Black/African American 86% 14%
Hawaiian Native/Pacific Island 93% 7%
White 526 48%
Two or More Races 69 31%

The use of the TAGG to hold schools accountable for perfoeraadogrowth of all studemtss not
without challenges. In one tenth of Arkansas schools, the TAGGdrbkidatire school populatior
due to the extent of poverty in these schools. Titkie-schoolgap between TAGG and Non

TAGG could notbe calculkad. In schools where the NOAGG is smaller than the minimum N, th
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percentage of NeMAGG students proficient is subject to greater variability due to the smaller ¢
size. Therefore, for the purposes of determining the magnitude of the achiepemeténega TAGG
and NoRrTAGG students for Focus Schaeterminations (Section 2.E), the median school perce
of Non-TAGG students proficiems used as the proxy for the NOAGG students in schools where
the TAGG represents All Studeatsl meets th@inimum N of 25and the NoATAGG falls below
the minimum N.

In 2012, hrough consultation with stakeholders, the ADE was provided with feedback on the i
of students in the TAGG. Specifically, the stakeholder groups indicated the imporamitfyiotid
students in the TAGG from among the historically at risk groups of economic disadvantage, E
SWD. Consideration of inclusion of students identified as African American or Hispanic was
discouraged by stakeholders during consultation.

Furthe analysis of student performance based on TAGG oTN@G membership was conductec
in 20120 determine whether excluding students from the TAGG for membership in the Africa
American or Hispanic subgroup without membership in any of the three atigskpgovided
sufficient safeguards for meeting the academic needs of students in these historically underp
minority groups.

1 Figuredt and5 indicate the progress of schools in reducing the achievement gap as rep
by the NonTAGG versus T&G gap. Note the literacy gap has reduced significantly sinc
whereas the math gap was reduced in 2012 and has increased to a similar gap size in
2011 The timing of implementation of new standaritisee years in advance of assesats
aligned to the standdrdchas been a challenge for teachers and leaders particularly in
mathematics where the shifts in grade level content create the greatest disparity in exg
between what is being taught and what is still t€ktednay play somele in the different
trends between math and literacy given that math has more grade level shifts in CCSS
expectations than literacy.
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Median School Literacy Performance for
TAGG and NonTAGG
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Figure 4 repedtgdracy performance trend for NonTAGG and TAGG students.

Median School Math Performance for TAGG
and NonTAGG
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Figure 5 repeditath performanceend for NonTAGG and TAGG students.

Serving All Students in Districts and Schools

Accountability under No Child Left Behind (NCLB) has h&ew driver of focused educational
changen Arkansas. State rulesiftentification of school districts in @emic distressid not align
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with the prior Adequate Yearly Progress (AYP) system, and were not aligned to the proposed
Flexibility in 2012. This resulted in fractured efforts with AYP identifying some schools for spe
interventions (choice, supplental education services, corrective action, restructuring), and Ark
Academic Distress rules identifying schools diffigkeitih different sanctions. The Arkansas Boarc
Education worked with the ADE to adopt rules for Academic Distress that@leclosely with
DARTSS to identify persistently low performing schools as in Academic Distress. The overlag
Priority Schools and Academic Distress Sc
on a specific group of schools.

Thechallengef serving all students in districts and schaesldeenomplicatedArkansas must be
able to address the root cafisdége impact of poverty, low expectations, chronic disruption from
student migration, demonstrably lower teacher capacig telathools serving more affluent stud
population8 to be truly successful at any kind of scale. Turning around failing schools require
repair work but also aeagineering of the school model and the systems that support it. That r
engineei ng requires more than t he -engineéringoeuiresoe
thinking the structures, authorities, capacities, incentives and resources that define the conte
operating conditions in which these schools do their work.

ADE proposes to renew ESEA Flexibildycontinue itgffortsto streamline federal and state
accountabilityhelp districts bettenanage improvement in their schoatsl make systemic changes
improve instruction and student achieven@aating anorefocusedmore congruerdgccountability
system has allowed Ald&accelerate support and more intentionally target resources, technica
assistance and interventions to the schools and districts that need the most assistance.

The interventions for Rniity Schools, and intensified interventions under DARTSS represent a
toward a stronger systems approach to continuous improvement by involving the district lead
more directly in the responsibility for improving Priority Schools.

ADE worked wih the Arkansas Board of Education and other stakeholders to rewrite the Acac
Distress rulso that ADE may have the authority to identify a district that does not have a clea
a student to go from kindergarten through Grade 12 without t@meinigr a Priority School that is r
making progress. A district may be identified as in Academic Distress when a Priority School
make the progress expected under the Prio
circumstancedjstrict autonomy is greatly reduced and the ADE becomes a very active partne
in that school, but in all schools within that district, in the allocation of district human capital a
financial resources and in the governance of the Priority. &bider Academic Distress rules,
Arkansas Board of Education has removed the local school board and/or superintendent rest
state governance of the district in situations where the district has failed to make progress or
implement improvaent strategies. Similar to mechanisms other states have utilized such as a
turnaround office or state conservatorfshipese actions have been delineated in a revised statu
rule. This ESEA Flexibility and proposed DARTSS provide an initial avielem¢ifioschools that ar
underperforming and put rigorous, ambitious change expectations in place. Through revision
Academic Distress rule, Priority Schools that do not make progress have increased involvem
ADE in how their districts rearce and govern their schools.

When a district reaches the level for designation of Academic Distress, State intervention is n
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yet capacity is a constraining factor within the syBi&RTSS has several advantages over the p
disparate S and federal accountability systems that help to build capacity as well as turn sct
around. Through tiered intervention and s
Needs Improvement Focus and Needs Improvement Priority Sclstatss @ind their schoaagage
in differentiated improvement processes based on the severity of needs rather-sisn fasoak
approach to improvement. District and school educatarcangivized by increased flexibility to
construct local sdions to local problems. In the cases of Priority and Focus Schools, the local
leadership may not have the tools to facilitate an ambitious change process. Thus, the differe
interventions for these schools reflect these potential obstacles gombakom for external experti
and leadership focused on building local capacity for change and continuous improvement. A
Improvement Staff focus support and/or intervention based on the degree of need as determi
achievement indicasoand implementation indicators in the system. The addition of te¢tdy
grading system provides a means for further differentiating ADE response to other Title | schc
Responsibility for implementation and results continues to rest on digftrictsreasing oversight
based on severity of the accountability designation. Lack of local actesultnayloss of local
flexibility and control as specified in the revised Rules for Academic Distress.

Ensuring Access to CCR Expectations and Opporhities

In 2011, public regional meetings hosted by the ADE around the state and follow up focus gr¢
indicated that the majority of Arkansans believe the disaggregation of data under NCLB by st
has been positive, shedding new light on the isackievement gaps for historically underachievi
groups. However, as NCLB matured several unintended consequences of the focus on becat
One example was evident in school improvement plans that include mechanical interventions
subgroupmembership. The interventions were often isolated from a systemic plan and focuse
on surface | evel characteristics of the s
the lower performing students within each group. Changesatccbuntability system must provide
incentives to not only disaggregate and r
interventions and supports informed through deeper diagnostic views based on patterns of pe
rather tharsubgroup labels. The intent is to incentivize the use of data to inform rigorous core
instruction for all students and appropriate intervention or support for students with identified
and individual | ear ni ng n édaadnslicate Aany students lbekrig
more than one of the ESEA subgroups. In schools where more subgroups meet the minimur,
perception was that membership of one student in multiple subgroups resulted in an exagger
school failure. Essenlyalthe low performance of the student, regardless of subgroup members
should be the concern that demands a response within the accountability system. Use of the
trigger accountability has been responsive to stakeholders concerns and leseoesde f r o n
statewide data.

DARTSSalignamore closely with the intent of leaving no child behind based on the known
characteristics of students and schools in Arkansas. Identification and use of the TAGG has r
issues that arose undee tompliance mindset that evolueder NCLB.The formation of the
TAGG is responsive to what ADE has | earne
accountability for ELs and SWD. Students with membership in lower performing or aipssirgro
included in TAGG. Second, identification of the TAGG enabled a more authentic focus on stu
learning needs which enables teachers to move begiskdadiels to individual students. The TAG
exposes hidden achievement gaps by creating aipubgtaneets the minimum N in 98 percent o
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the schools in Arkansas. This is particularly important in schools where ELs and SWD have s
but the accountability N had not prompted
reportingof NCLB subgroup progress in reducing the proficiency and growth gaps, combined
accountability for the TAGG group, continutes a c t i v a t-cenceptudlizedtieratp@og
system.

Accountability for the All Students group and the TAGG grompdes a maciaew of school and
LEA performance that is intended to inform the mbsxrel of a continuous improvement process.
However, this mactlevel is not sufficient to inform student instruction at the classroom ctewédy
and changes igtsool performance happen first at that rievel. An intended outcome of the
DARTSS is to provide deeper diagnostic views of subgroup and student progress on CCR inc
that will jumpstart stalled continuous improvement processes, and ultimatelylbaly micro
adjustments to | earning strategies thus m
outcome, ADE is envisions enhanced, thematic reporting of critical indicators along the pathw
CCR. The ADE reports annual accountabil#jgdations, progress of schools and districts in me
AMOs for All Students, TAGG and ESEA subgroups, as well as progress on CCR relevant in
and releases these reports to the public following the appeditpesideddedata.arkansas.gov/arc

A sample public report is provided in Figure 10. This school met its AMOs for both the All Stu
and TAGG in literacy, math and graduation rates. This is a school that demonstrated significe
improvemat in 2014 Notice that this school is a Focus school that met its first year exit criterie

70 July 2015


https://adedata.arkansas.gov/arc

ESEA FLEXIBILITY 8 REQUEST U.S. DEPARTMENT OF BBUCATION

FigurdQ. High School ESEA Accountability report with subgroup performance.

Color coding and thematic presentagioable easier interpretation of tlwgs that have met or fail
to meet AMOs. This facilitates connections between accountability and continuous improvem
planning since school leaders, teachers, parents, and community can readily see which grou
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